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Передмова
Навчально-методичний посібник «Методика викладання іноземних мов (для самостійної роботи студентів)» укладено згідно до вимог та змісту робочої та навчальної програм з курсу «Методика викладання іноземних мов» для студентів ІІІ курсу спеціальності 014.02 Середня освіта. Мова і література (англійська та друга іноземна мова).
Посібник може використовуватись як додатковий навчальний матеріал і має за мету допомагати студентам під час підготовки до семінарських занять з методики викладання іноземних мов та при самостійному опрацюванні матеріалу. 

Принцип побудови посібника пов'язаний  з його практичним характером: увесь навчальний матеріал розподілено за  темами  (згідно плану: 7 кредитів): «Методика навчання іноземних мов як наука», «Лінгвопсихологічні основи навчання іноземних мов», «Навчання граматичного та фонетичного матеріалу»,  «Процес засвоєння  лексичного матеріалу», «Навчання читання», «Навчання видам мовленнєвої діяльності», «Урок з іноземної мови».
У посібнику подано теоретичний матеріал: автентичні статті фахівців з актуальних питань методики навчання іноземних; також посібник містить складені до них завдання, які сприяють формуванню методичної,  мовної та мовленнєвої компетенцій студентів, що є складовою професійної компетентності майбутніх учителів іноземних мов, та тестові завдання. До навчально-методичного посібника включені дискусійні питання, що демонструють різні точки зору методистів. 


Загальновідомо, що самостійна робота студента є основним засобом оволодіння навчальним матеріалом. Зміст самостійної роботи при вивченні дисципліни «Методика навчання іноземних» визначається навчальною програмою дисципліни, завданнями та вказівками викладача, даними методичними вказівками.

Кількість годин, відведена на опанування матеріалом з курсу «Методика навчання іноземних» складає 210 годин (7 кредитів). З них 22 години лекційні; 40 – практичних; 8 –лабораторних; 140 годин відведено на самостійну роботу, що складає 70% від загального навантаження. Саме тому самостійна робота студентів є основним засобом оволодіння навчальним матеріалом дисципліни. Головною метою самостійної роботи є закріплення, розширення та поглиблення набутих у процесі аудиторної роботи знань, вмінь та навичок, а також самостійне вивчення і засвоєння нового матеріалу під керівництвом викладача, але без його безпосередньої участі.


Самостійна робота студентів під час вивчення навчальної дисципліни «Методика навчання іноземних» включає такі форми:

· опрацювання теоретичних основ прослуханого лекційного матеріалу;

· вивчення окремих тем і питань, які передбачені для самостійного опрацювання;

· підготовка до практичних занять;

· систематизація вивченого матеріалу дисципліни перед контрольними роботами;

· підготовка рефератів, доповідей за програмою дисципліни.


Навчально-методичний посібник «Методика навчання іноземних (для самостійної роботи студентів)» допоможе студентам у здійсненні самостійної роботи з означеного курсу і сприятиме вдосконаленню їхньої професійної компетентності.
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Teaching speaking Skills in the Young Learners` Classroom
What we have to keep in mind constantly when teaching young learners is the fact that they are a mixed class with varied abilities, motivations level, expectations, knowledge and different learning styles. Thus, we have to vary our approaches and offer as much opportunity as possible to make the whole class find a little something to hold on to, expand and grow. To develop speaking skills basically need a closer look and further discussion among the teachers of young learner so that they will find guidelines to led students to get involved and interested in learning foreign language. 

Learning to communicate in a foreign language, English for instance, is a process of very complex activities of language acquisition. For young learners, to start learning a foreign language is like to start learning one’s mother tongue. They need some more time to listen to a foreign language in the classroom and they should have also more chances to repeat some of the utterances they hear. According to Slattery and Willis in their book of English for Primary Teachers (2001:43), although repetition of set phrases does not mean that children are acquiring language, it is still very important. They argue that repetition prepares children for meaningful communication in several ways i.e. by helping them get used to saying English, by allowing them to practise the intonation pattern, and by enabling them to gain confidence, especially if the teacher gives a lot of praise. Accordingly, for teacher of YL it is suggested to open chances and more time for the learners to listen words, utterances, set of phrases as a process of developing learners’ speaking skill.

Teaching young learners is actually not as difficult as we imagine, they are like sponges, and they absorb everything we say and how we say it. The ability of teachers in pronouncing every words, phrase and sentences is of vital important, since young learners will repeat exactly what they hear. It is believed that what young learners have been learned at an early stage is difficult to change later on. For this reason, the teacher can apply the rules i.e. slowly and steadily, through continual and constant revision and recycling. In addition, it should be cared by the teachers of young learners i.e. the relaxed and positive atmosphere of young learners’ classroom, as it is a decisive factor in achieving maximum results. There are many varied activities e.g. dialogues, songs, poems, rhymes, choral revision, and chants that can be adopted to grow students’ speaking abilities as well as to build their pronunciation. There should be paid more attention, when teachers of young learners applied the above-mentioned tools into their teaching practice i.e. that learners’ interaction as a way of learning. It means, teacher should emphasize and open as much chances as possible for the learners to practise pronouncing and speaking English either in the classroom or out of. 

To be able to use English in communication, children need to acquire necessary vocabulary and structures. In the beginning stages of language learning, new vocabulary should be presented orally with extensive support of pictures, drawings, puppets, realia, video, and/or mime, gesture, facial expressions or acting out. Miming driving a car and presenting a picture of a car helps children grasp the meaning of ’drive’ and ’a car’ extremely quickly. So that, it is suggested that the teacher of young learner prepares materials for teaching young learners in the course of their pre-service teaching practice i.e. posters with town plans, masks with animal faces, puppets, puzzles, paper birthday cakes, birthday presents, balloons, videos that help all children learn the names of dangerous sports e.g. ’skydiving’, ’rock climbing’, ’rodeo riding’, ’scuba diving’ with big enjoyment.

Information gap activities provide appropriate opportunities for guided communication activities, while role plays lead children from fully to less controlled language use and prepare them for free speaking activities. ’Talking on the phone’ or ’having tea’ will intrinsically motivate children to take part in the activities because of  the element of game and fun associated with them; if the classroom atmosphere is informal and non-competitive (Scott & Ytreberg 1990, 42), the activities will help children get ready for similar real-life contexts. Moreover, in such activities children don’t just use words, but also all other parts of speaking a language – tone of voice, stress, intonation, facial expressions, etc. (ibid., 41) which contributes to achieving fluency.

Using a Tape or a CD

Many textbooks for young learners offer shorter texts written as comics, introducing characters learners can relate to and through which they get to know the language, the culture and the people of a certain country. Instead of simply following the text (with books either open or closed), it is suggested that the class divided into various parts or teams (e.g. A and B, depending on the number of roles in the comics) and then the learners read with the tape. Choral reading has always proved a lot of fun and children are excellent at imitating, thus producing brilliant copies of the original. Do not forget to change roles after the text has been read a few times. Further on, as you see learners getting familiar with the topic and vocabulary, make them work in pairs. If they want to, they can also perform in front of the class – keep in mind that at an early age they are mostly extroverts and love showing off their English. However, there may be students who are terrified of being exposed, some are in the so-called silent phase – never force these students to speak in front of the whole class. Instead, give them some other role – e.g. they "act" as a ringing phone in the comics, appear as the voice of a dog or the like. Needless to say, each and every attempt should be accompanied by our approval and appraisal, the same being the case with other speaking activities the learners are involved into. Do encourage them constantly as this builds their motivation and self-awareness.

Songs, Poems, Rhymes and Chants

Throughout our English lessons students are learning to speak, express ideas, share opinions and exchange information. Using songs, poems, rhymes and chants is a wonderful way of making students sing/talk and at the same time (unconsciously) work at their grammar, vocabulary, pronunciation. Try to include the above-mentioned activities by providing learners with those that require total physical response, shortly known as "TPR". Year by year, children get highly enthusiastic about songs like: “water melon, water melon, papaya-papaya, banana, orange juice” where (excessive) body movements are required. Confidence and motivation are built through the process. It is basically the teachers’ call what and how to change the song, and it is always welcomed by the learners. After telling them the new lyrics that it is your own invention, maybe they can try and come up with another version as a part of their home assignment; even parents may get involved in the process and the list of newly written songs has become endless and a true inspiration when a bit bored with the originals. Note: There never seems to be enough of the TPR-based activities in class – they are a great tool in satisfying different learner types: visual, aural and kinesthetic (the so-called VAK distinction), further expanding positive opportunities for the varied classroom.

Young learners (YL) in the communicative classroom should get as many speaking opportunities as possible and their speaking time should slowly but steadily rise so as to prepare them for various communicative situations. Keeping in mind that each classroom offers a wide range of learners differing in their abilities, knowledge, confidence, motivation and learning styles, a teacher should provide them with a proper environment that would help them develop their skills, independent of their basic characteristics and diversity.

Other Techniques and Activities

There are many other techniques and activities that teachers can use for their speaking classroom. We live in, what Professor Kumaravadivelu describes as, post method era, where there is no such a thing as the best method. It is the teachers’ decision to determine which kind of method that suits their students most. The teachers can take a little bit of ALM and combine it with a little bit of CLT and create a new method, such as describe below.

Games

Play is a purposeful activity and games are a part of playing. Games are a very appropriate teaching technique in the young learner classroom. There are many kinds of games the teachers can create. The examples are Memory games, This and That, Role play, Guess games, etc.

Talking and Writing Box

Teachers can experiment with this kind of method. They can put the pictures or topics in the box and the students can choose one that is interesting to them, or teachers can do it like the example below: The teachers can show a funny picture, the funnier the better, and give students some multiple choices relating to the language focus and also give them choice to give their own opinion.

Tongue Twisters

This method can be used to teach pronunciation in a fun way. Children may have trouble pronouncing certain English language sounds. For example, children who speak some Asian language may have difficulty pronouncing the English – language /r/ and /l/ because of the way that they occur or their absences in their native languages. Sometimes, the difficulty also occurs because children often do not know how to form their lips and mouth in such a way as to correctly articulate the sounds. Children adore tongue twisters because they perceive saying the sounds as a game or challenge. Tongue twisters generally have the same phoneme repeated over and over again, which is quite hard. 

(https://www.researchgate.net/publication/327529276)

TASKS

I   Answer the following questions: 

1. What is a process of very complex activities of language acquisition?

2. Why do children need to acquire necessary vocabulary   and   structures?

3. Why is repetition  of  set phrases very important?

4. What is difficult to change later on?

5. What is a decisive factor in achieving maximum results?

6. How do using songs, poems, rhymes help to start talking?

7. What does choral reading always prove?

8. Who called our era “postmethod era”?

9. What kind of games can the teacher use at the lessons?

10. Why may children who speak some Asian language have difficulty pronouncing the English – language /r/ and /l/?

II   Complete the following sentences:

1. To develop speaking skills basically need…

2. They argue that repetition prepares children for…

3. The ability of teachers in pronouncing   every words,  phrase   and  sentences  is   of   vital  important,  since…

4. It is suggested that the teacher of young learner prepares materials for teaching young learners in the course of their pre-service teaching   practice…

5. Many   textbooks   for   young   learners   offer…

6. Do encourage them constantly as this builds… 

7. There are many kinds of games the teachers can create. The examples…
8. The teachers can show a funny picture…
9. Children adore tongue twisters because…
10. Tongue twisters generally have the same phoneme…
III
State whether the following statements are true or false. Correct the false ones:
1. Learning to communicate in a foreign language, English for instance, is a process of very complex activities of language acquisition.

2. Repetition prepares children for meaningful communication in several ways i.e. by helping them get used to saying English, by allowing them to practise the intonation pattern, and by enabling them to gain confidence, especially if the teacher gives a lot of praise.

3. There are many varied activities e.g. dialogues, songs, poems,   rhymes,  choral  revision,   and   chants  that  can  be   adopted  to  grow students’ speaking abilities as well  as to  build their pronunciation.

4. We live in,   what Professor   Kumaravadivelu describes  as,   post method  era,   where  there   is no   such a   thing  as  the   best method.

5. We live in, what Professor   Scherba describes as,   post method era,   where there   is no   such a   thing as the   best method.

6. In   the   beginning   stages   of   language   learning,   new vocabulary should be presented orally   with   extensive   support   of pictures, drawings, puppets, realia, video, and/or mime, gesture, facial expressions or acting out.

7. Singing has always proved a lot of fun and children are excellent at imitating, thus producing brilliant copies of the original.

8. However, there may be students who are terrified of being exposed, some are   in the so-called silent phase – never force these students to speak in front of the whole class.

9. Keeping in mind that each classroom offers a wide range of learners differing in their abilities, knowledge, confidence, motivation and learning styles, a teacher should provide them with a proper environment   that   would   help   them develop their skills, independent   of   their   basic characteristics and diversity.

10. Learning poems - is a   very appropriate teaching technique in the young learner classroom.

11. Children may have trouble pronouncing certain English language phrases.

12. Children who speak some Russian language may have difficulty pronouncing the English – language /r/ and /l/ because of the way that they occur or their absences in their native languages.

IV
Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	Learning to communicate in a foreign language….
	…is difficult to change later on.

	Teaching young learners…
	…is quite hard.

	What young learners have been learned at an early stage…  
	…is interesting to them

	Using songs, poems, rhymes and chants …
	…is actually not as difficult as we imagine, they are like sponges, they absorb everything we say and how we say it.

	Teachers can put the pictures or topics in the box and the students can choose one that…
	…is a wonderful way of making students sing/talk and at the same time (unconsciously) work at   their   grammar,   vocabulary,   pronunciation.  

	Tongue twisters generally have the same phoneme repeated over and over again, which… 
	…is a process of very complex activities of language acquisition.


V Choose the correct variant:

1. … in a foreign language, English for instance, is a process of very complex activities of language acquisition.

a) Learning to read

b) Learning to communicate

c) Learning to sing

2. Who is the author of the book “English for Primary  Teachers?
a) Slattery and Willis.

b) Satrapi and Miller.

c) Sebold and Lowry.

3…. prepares children for meaningful communication in several ways i.e. by helping them get used to saying English, by allowing them to practise the intonation pattern, and by enabling them to gain confidence

a) Repetition

b) Reading

c) Speaking

4. … has always proved a lot of fun and children are excellent at imitating, thus producing brilliant copies of the original.
a) Singing songs

b) Playing games

c) Choral reading 

5. Year by   year, children   get   highly   enthusiastic   about   songs   like: …where body   movements   are   required. 

a) “An old lady who swallowed a fly”

b) “This little piggy, this little piggy”

c) “Water melon, water melon, papaya-papaya, banana, orange juice”

6. We live in,   what Professor   …  describes  as,   postmethod  era,   where  there   is no   such a   thing  as  the   best method.
a) Kumaravadivelu

b) Scherba

c) Chomsky

7. Twisters can be used to teach pronunciation in a…
a) hard way.

b) easy way.

c) fun way.

8. Children who speak some Asian language may have difficulty pronouncing the English – language…
a) /r/ and /l/.

b) /s/ and /z/.

c) /h/ and /g/.

9. Tongue twisters generally have the same phoneme repeated over and over again, which is…
a) very easy.

b) quite hard.

c) hard.

VI What games can be used for the speaking classroom?

William Urrutia Leo

Esperanza Vega Cely  
Federico Garcia Lorca School, Colombia                               
Teaching Speaking to Teenagers

The students of English at the Federico García Lorca School had the ability to communicate their ideas in writing. Furthermore, they were able to understand commands and simple instructions through listening exercises. Additionally, they could read and comprehend basic texts. However, we saw that they had difficulties with their speaking production because they looked apathetic and inhibited in activities which involved oral skills. Many of them felt afraid of being criticized and humiliated in front of their partners. As a result, they avoided being part of this kind of activities. For this reason, we considered it necessary to implement an innovative and action research project that fostered the development of the oral ability.

In 2006 when we carried out the present study, our school community was made up of a principal, 2,600 students and 86 teachers. The teaching staff included 4 coordinators, one psychologist, one phonoaudiologist, and 13 teachers of the English area. The school was divided into three locations: one for pre-school, another for primary and the last for high school. Nowadays the Federico García Lorca School is organized according to the educational laws, and it has its own curriculum. Our curriculum is everything that involves the teaching-learning process in a school, including government policies, institutional guide-lines, the pedagogical principles it follows, institutional emphasis, study plans, resources, needs, the zone context, assessment and evaluation. 

Our curriculum consists of some fundamental components: needs analysis, the teaching learning program, objectives, implementation and interpretation of programs, assessment and evaluation. All of these are related to the pedagogical model that takes into account the students’ education as its main goal (inside a socio-economic context where students’ needs, likes, differences and interests are very important to the development of the teaching-learning process. The School Institutional Project (PEI) 1 is called “Values as the core of human growth”. Our mission is to help students to become committed to society, to changing our reality through the use of science, philosophy, technology and values in a responsible way (PEI, Federico García L orca, 2009). At the same time, our school vision aims at improving the students’ way of living in order to produce men and women with the capacity to lead construction processes and transformation of the community. 

The PEI of Federico García Lorca has a studies plan in the process of improvement which takes into account the philosophy and principles of the cultural-historic model. This studies plan has its areas of fundamental knowledge established by the Ministry of Education via Law 115 (Ministerio de Educación Nacional [MEN], 1994), and others enacted during the last few years related to programs and cross-curricular projects. The studies plan includes the workings of the different areas (we work in humanities), which is divided into Spanish and English.

In regard to English, it is taught in our institution as a foreign language. In first and second grades, English is studied according to the communicative approach method, emphasizing the acquisition of new vocabulary related to the context in which students find themselves. In third, fourth and fifth grades we continue with the same method, but with a special emphasis on the reading and writing processes related to short narrative texts (descriptions, simple sentences, etc.) In high school, English is studied based on the four skills: reading, writing, listening and speaking. We see different levels of complexity with regard to the syntactic and semantic components from sixth to eleventh grade. We try to use English in the class most of the time. In tenth and eleventh grades, we try to teach students strategies to help them get good results in the ICFES Exam (a university entrance exam).

It’s important to say that in our institution we do not follow an English text, so our methodology is based on games, workshops, songs, role play, grammar guides, etc. Fortunately, we have different materials to develop our classes with such as theatre, library, audiovisual rooms, support texts, books, videos, cassettes, posters, flash cards, tape recorders, etc. All these aids help us to better develop the teaching-learning process. In addition, it is important to say that we evaluate the four skills daily via different kinds of activities during the class. Unfortunately, English does not occupy an important place in the community in which our school is located, so it is difficult to involve each one of the members in the pedagogical process. Besides, the hours allotted for the English lessons are not sufficient for developing the best strategies to learn a foreign language.

This project was carried out at the Federico García Lorca School, in the afternoon shift, with group 1007. There were 20 girls and 20 boys from 14 to 18 years old in this group. They belonged to the first and second socioeconomic level in Colombia. We faced many obstacles in developing this project, such as the number of students in the class, the arrangement of the classroom, the number of hours available to teach the language (which could not all be devoted to oral work), and perhaps even the syllabus itself, which could discourage us from giving adequate attention to the spoken language.

Consequently, it was not easy to provide effective oral practice under these conditions, especially in the large classes. This was why it was important to have a clear understanding of the wide range of strategies and games through which spoken language can be practiced. They were, in a sense, an attempt to accommodate language learning to the unfavorable environment of the classroom.

This was an innovative and action research project because, as Markee (1997, p.46) concluded, curricular innovation is “a managed process of development whose principal products are teaching (and/or) testing materials, methodological skills, and pedagogical values that are perceived as new by potential adopters”. From this point of view, the project we described here was an action research project because it consisted of the implementation of activities focused on oral games for promoting the development of students’ speaking skills. We can also say that in our school this kind of project had never been carried out, and in that way it was an innovation.

In addition, as this was the implementation of games in order to explore the possibility of solving a problematic aspect, namely the low level of students’ speaking participation, this project was also research. Burns (1999) stated that action research is a process that implies the participation and collaboration of each one of the members of a given community by showing evidences which may provide different changes in a specific situation. As we know, teenagers are apathetic and difficult to be motivated. For this reason, this project intended to find a way in which students could find it easy and fun to speak English. The use of games is the strategy we chose to develop the students’ speaking skills.

Certainly, games can be related to language learning. Language games can add fun and variety to conversation sessions if the participants are fond of games. In addition, games are especially refreshing after grammar activities. Also a game is a wonderful activity to break the routine of classroom drills by providing relaxation while remaining within the framework of language learning. A game can in fact be stimulating and entertaining. For the development of our project, we chose the following classification of games provided by Wright, Betteridge & Buckby (1984): 

• Picture Games: Most of these games involve the learners in the relative free use of all language at their command. They involve comparing and contrasting pictures, considering differences or similarities and possible relations between pictures. telepathy, visual perception, characters, imagination and memory. They also encourage the students’ concentration and language use. 

• Magic Tricks: Language can sometimes be exemplified in a concise and memorable way through a magic trick. These tricks always attract attention and invite comments. 

• Sound Games: Sound effects can create in the listeners an impression of people, places and actions. There is a demand for the listeners to contribute through imagination. This inevitably leads to individual interpretations and interactions as well as the need to exchange points of view and to express ideas and opinions.

 • Card and Board Games: These games can be adaptations of several well-known card games and board games like snakes and ladders. 

• Word Games: These games are used for spelling, meanings, using words for making sentences, words in contexts and word for categorizing according to grammatical use. Students, in many cases, have to communicate in full sentences, give new ideas and argue at the same length. 

• True-false Games: In these games someone makes a statement which is either true or false. The game is to decide which it is. 

• Memory Games: These games measure the players’ ability to remember different events which, in turn, leads to discussion, in which opinions and information are exchanged.

Games have been and will always be an important part of learning a second or foreign language. We have pointed out the importance of using games in the English learning process. Games are motivating and exciting experiences for students to develop the speaking skills in a fun and comfortable way. Besides, we noticed that games helped students to believe in themselves, thanks to the creation of a good atmosphere inside the classroom. Through this innovative and action research project, we implemented some kinds of games: caring-sharing, guessing and speculative games and a story game. They encouraged students to communicate orally and to gain confidence in speaking. In addition, during the process of implementation, students overcame their fear of making mistakes and perceived speaking as a natural process when they were playing. The majority of students could express and communicate orally without the pressure of time or constant evaluation.

Finally, we consider that games, in general, encouraged teenagers to improve their speaking skills, especially when these included group work, motivation and competition. Also we discovered that games are more than a function in the classroom; they helped our students to perform better, to feel confident and free in order to improve their English speaking skills.
(https://revistas.unal.edu.co/index.php/profile/article/view/13831/36804)

TASKS
I   Answer the following questions: 

1. Why do students try to avoid being part of speaking? 
2.  How many coordinators does the teaching staff include?

3. What is a mission of researchers?

4. What is English teaching methodology based on?

5. What was the project at the Federico García Lorca School about?

6. Why was it important to have a clear understanding of the wide range of strategies and games?

7. What is the strategy to develop the students’ speaking skills?

8. After what activity are games especially refreshing? 

9.  What classification of games provided by Wright, Betteridge & Buckby can you name? 

10. How do games help students?

11. What kinds of games did the researchers propose? 

12. Where are games more than a function?
II Complete the following sentences:

1. The teaching staff included…

2. Our curriculum is everything that involves…

3. At the same time, our school vision aims…

4. The studies plan includes…

5. In first and second grades, English is…

6. We have different materials to develop our classes with…

7. Unfortunately, English does not occupy an important place in…

8. Besides, the hours allotted for the English lessons are…

9. This was an innovative and action research project because…

10. Language games can add fun and variety to…

11. Games are motivating and exciting experiences for…

12. Through this innovative and action research project…

III
State whether the following statements are true or false. Correct the false ones:
1. We saw that they had difficulties with their speaking production because they looked apathetic and inhibited in activities which involved oral skills.

2. In 2006 when we carried out the present study, our school community was made up of a principal, 2,600 teachers and 86 students.

3. The School Institutional Project (PEI) 1 is called “Values as the core of human growth”.

4. Consequently, it was very easy to provide effective oral practice under these conditions, especially in the large classes.

5. In high school, English is studied based on the three skills: reading, writing and listening.

6. In our institution we follow an English text, so our methodology is not based on games, workshops, songs, role play, grammar guides, etc.

7. As we know, teachers are apathetic and difficult to be motivated.

8. A game is a wonderful activity to break the routine of classroom drills by providing relaxation while remaining within the framework of language learning.
9. Besides, we noticed that listening helped students to believe in themselves, thanks to the creation of a good atmosphere inside the classroom.

10. We implemented some kinds of games: caring-sharing, guessing and speculative games and a story game.

IV Choose the correct variant:
1. The school was divided into … locations.

a) 4
5

b) 3

c) 6

2. In … when we carried out the present study.

a) 2006

b) 2003

c) 1999

3. The School Institutional Project (PEI) 1 is called …

a) “Values as the core of society”

b) “Values as the core of human growth”

c) “Values as the core of teenagers” 

4. What languages is the studies plan divided into?

a) English and Italian
b) French and Spanish
c) Spanish and English
5. In …  English is studied based on the four skills.

a) High school
b) Secondary school
c) Primary school
6. English does not occupy an important place in the community in which their school is located, so it is difficult to …
a) analyze work of teacher
b) control all kinds of activities during English lessons
c) involve each one of the members in the pedagogical process
7. It was not easy to provide effective oral practice during the Project with group, especially in … 
a) the small classes
b) the large classes
c) the average classes
8. The use of … is the strategy to develop the students’ speaking skills.

a) cards
b) music
c) games
9. During the process of implementation, students…. when they were playing.

a) overcome their fears of raising voice and speak more confident
b) overcame their fear of making mistakes and perceived speaking as a natural process
c) overcome their fear of coming to the stage and read faster

10. Researchers discovered that games are more than a function …

a) in the classroom
b) in the group of two
c) in the classroom and the group of two
V What games can you suggest to children according to the classification of games provided by Wright, Betteridge & Buckby?
Wang Li 

Willy A Renandya
Xi’anInternational Studies University, Shaanxi, China. 

Effective Approaches to Teaching Listening skills

Learners in listening strategies given the fact that the here-and-now nature of listening can render strategy use unrealistic and inapplicable. Different opinions have also been voiced with respect to the proportion of instructional time allocated to the teaching of strategies—whether to make it the focus of the listening lesson or a supplement of it, and the manner of how it should be taught—whether it should be integrated into the listening lesson or to be taught separately. McDonough (2006) in particular expresses valid concerns that strategy training may take valuable time away from the actual language teaching in the classroom. Obviously, further research is needed to resolve this issue.

Before drawing definite conclusions, there are a couple of limitations worth highlighting. Firstly, the respondents seemed to be concerned mostly with what has been described as one-way listening skills, which perhaps reflected the kind of listening activities common in the EFL classrooms in China. While one-way listening has a valuable role to play in listening, it does not “capture the richness and dynamics of listening as it occurs in our everyday interactions. Thus, future research efforts should also attempt to uncover classroom practitioners’ beliefs concerning how best two-way listening skills can be more systematically planned and taught. Secondly, effective approaches proposed by the interviewees in the current study were merely a reflection of personal beliefs. Intervention studies that investigate the effectiveness of these proposed approaches can be conducted to provide stronger empirical evidence as to whether a systematic training that focuses more on helping lower proficiency learners develop automaticity of bottom-up processing skills might in fact facilitate the development of their listening skills.

The findings derived from the interviews in this study show that teachers in general share similar opinions towards what constitutes effective approaches to helping EFL learners deal with their listening comprehension difficulties (i.e., Text factor and Processing factor), which primarily reflect a bottom-up orientation. Specifically, vocabulary instruction, topic preparation, slowing down the rate of speech mechanically and repeated listening are deemed to be effective approaches to facilitating learner comprehension of the L2 spoken text. What is worth noting is that although empirical studies in general support the benefits of the above-mentioned approaches in facilitating L2 listening comprehension, there is also evidence that weak listeners, hampered by deficiency in their linguistic knowledge, particularly lexical gaps, need a combination of different forms of listening support to achieve comprehension. In terms of helping listeners develop better processing skills when engaged in L2 listening events, pronunciation instruction, focused activity to familiarize learner swift the intonation patterns of English, repeated listening, dictation, aural-written verification after multiple-listening are believed to be useful in the classroom. 
These approaches are arguably, at least from the perspectives of the teachers in this study, quite effective in helping students develop word recognition and segmentation skills. Interestingly, repeated listening is reported by participants to be particularly helpful in dealing with both text-related and processing-related listening difficulties. This belief corresponds to Chang and Read’s (2006) position that repeated listening can not only facilitate one-time comprehension of certain listening materials, but also help students become better listeners in the long run by habituating them to the rhythms and intonation patterns of the target language, which is essential for the development of listening comprehension fluency (see also Renandya, 2011). Strategy-based approach is the only proposal that has sparked divergent views among teachers regarding its effect on listening comprehension, especially where low-proficiency students are concerned. The results of the present study show that although practitioners differ quite considerably in terms of their conceptualization of listening strategies and their belief in the effectiveness of strategy-based

 
The majority of them who have received formal training in this aspect support the argument that learner need to be proficient in basic bottom-up processing skills before we teach them listening strategies. To sum up, cognizant of their students’ major L2 listening comprehension problems, teachers interviewed in this study suggest solutions to these problems that highlight the development of students’ bottom-up processing competence, with the underlying rationale that EFL learners, who have limited access to target language use in daily life, need to achieve a level of automaticity that facilitates more fluent and faster processing of spoken language. Once this level of automaticity is achieved, we can expect our L2 listeners to be “... more capable of dealing with unusual topics, meanings and words” (Field, 2009, p. 14). Although this study focuses on a specific group of students and teachers, its findings have implications for wider contexts, particularly in those situations where students mainly learn a language through formal classroom instruction and have limited access to authentic language use.

(http://www.academia.edu/2399975/Effective_Approaches_to_Teaching_Listening_Chinese_EFL_Teachers_Perspectives)
TASKS

I  Answer the following questions: 

1. What is the matter of the article?

2. Is listening as well important as other skills in studying English?

3. Explain the definition «listening skill» in your own words.

4. Search as much information as possible about the researches of the matter.

5. Point out the most widespread approaches to develop listening skills.

6. Did teachers pay proper attention to this skill?

7. Are these approaches effective in the opinion of the authors?

8. What is the solution of the developing of the approaches?

9. What are the differences in the teaching of listening skills in Ukraine and China?

10. Do you know Ukrainian linguists who have researches in this matter? 

II Complete the following sentences:

1. Different opinions have also been voiced with respect to…

2. Firstly, the respondents seemed to be…

3. Secondly, effective approaches proposed to…

4. The findings derived from the interviews in this study show that teachers…

5. In terms of helping listeners develop better processing skills when…

6. Strategy-based approach is the only proposal that…

7. The majority of them who have received formal training in this aspect support the argument that…

8. Once this level of automaticity is achieved,…

9. What is worth noting is that although empirical studies in general support…

10. Thus, future research efforts should also attempt…

III
State whether the following statements are true or false. Correct the false ones:

1. The majority of them who have received formal training in this aspect support the argument that teachers need to be proficient in basic bottom-up processing skills before we teach them listening strategies.
2. This belief corresponds to Chang and Read’s (1995) position that repeated listening can not only facilitate one-time comprehension of certain listening materials.

3. Although this study does not focuses on a specific group of students and teachers, its findings have implications for wider contexts, particularly in those situations where students mainly learn a language through formal classroom instruction and have limited access to authentic language use.

4. Once this level of automaticity is achieved, we can expect our L2 listeners to be “... more capable of dealing with unusual topics, meanings and words”

5. While one-way listening has a valuable role to play in listening, it does not “capture the richness and dynamics of listening as it occurs in our everyday interactions.
6. The findings derived from the interviews in this study show that teachers in general share similar opinions towards what constitutes effective approaches to helping EFL learners deal with their listening comprehension difficulties.

7. Strategy-based approach is the only proposal that has sparked divergent views among teachers regarding its effect on listening comprehension, especially where low-proficiency students are concerned.

8. The results of the present study show that although practitioners differ quite considerably in terms of their conceptualization of listening strategies and their belief in the effectiveness of strategy-based.

IV Prove that listening skills are as important as other skills when teaching and studying a foreign language.
Christine Switzer
Modern Methods of Teaching Listening Skills

Effective, modern methods of teaching listening skills encompass everything from interactive exercises to multimedia resources. Listening skills are best learned through simple, engaging activities that focus more on the learning process than on the final product. Whether you are working with a large group of students or a small one, you can use any of the following examples to develop your own methods for teaching students how to listen well.

Interpersonal Activities

One effective and nonthreatening way for students to develop stronger listening skills is through interpersonal activities, such as mock interviews and storytelling. Assign the students to small groups of two or three, and then give them a particular listening activity to accomplish. For example, you may have one student interview another for a job with a company or for an article in a newspaper. Even a storytelling activity, such as one that answers the question “What was your favorite movie from last year?” can give students the opportunity to ask one another questions and then to practice active listening skills.

Group Activities

Larger group activities also serve as a helpful method for teaching listening skills to students. You can begin with a simple group activity. For the first part, divide students into groups of five or larger and instruct them to learn one hobby or interest of at least two other group members. Encourage them to ask clarifying questions during the activity, and you may allow them to take notes if helpful. However, as time passes and their skills grow, you should limit students to only writing notes after the completion of the first part of the group activity. For the second part, have the students sit in a large circle, and then have each individual student share the name and the hobby or interest of the group members that she or he met. This second part of the group activity can also lend itself to additional listening exercises. For example, you may ask students to name a number of the hobbies and interests identified during the sharing session.

Audio Segments

You can also teach listening skills through audio segments of radio programs, online podcasts, instructional lectures and other audio messages. You should model this interactive listening process in class with your students, and then instruct them to repeat the exercise on their own. First, instruct students to prepare for listening by considering anything that they will want to learn from the content of the audio segment. Once they have written down or shared these ideas, then play the audio segment, allowing the students to take notes if helpful. Once they have gained confidence and experience, repeat this activity but instruct students to not take notes until the completion of the audio segment. You can use shorter or longer audio segments, and you can choose more accessible or more challenging material for this type of exercise.

Video Segments

Another helpful resource for teaching listening skills are video segments, including short sketches, news programs, documentary films, interview segments, and dramatic and comedic material. As with audio segments, select the portion and length of the video segment based on the skill level of your students. With your students, first watch the segment without any sound and discuss it together. Encourage the students to identify what they think will be the content of the segment. Then, watch the segment again, this time with sound, allowing students to take notes if helpful for their skill level. After the completion of the video segment, you can have students write a brief summary of the segment, or you can take time to discuss as a group how the segment compares with the students’ expectations.

Instructional Tips

Whatever method you use for teaching listening, keep a few key instructional tips in mind that will help both you and your students navigate the learning process. One, keep your expectations simple, as even the most experienced listener would be unable to completely and accurately recall the entirety of a message. Two, keep your directions accessible and build in opportunities for students not only to ask clarifying questions, but also to make mistakes. Three, help students navigate their communication anxiety by developing activities appropriate to their skill and confidence level, and then strengthen their confidence by celebrating the ways in which they do improve, no matter how small.

(https://www.theclassroom.com/modern-methods-teaching-listening-skills-2458.html#ixzz1JarykY8J)

TASKS

I Answer the following questions: 
1. What do modern methods of teaching listening skills encompass?

2. What is the best for learning listening skills?

3. What is «interpersonal activity»?

4. What example of interpersonal activities is given in this article?

5. What is «group activity»?

6. What do you have to do for the first part of group activities?

7. What audio segments are useful for teaching listening skills?

8. Is it obvious for students to take notes?

9. How do you have to instruct students to prepare for listening?

10. What do video segments include?

11. Why is it important to watch the video segment without any sound the first time?

12. What instructional tips does this article have?

II   Complete the following sentences:

1. Listening skills are best learned…

2. One effective and nonthreatening way for students to develop stronger listening skills is…

3. Encourage them to ask…
4. First, instruct students to prepare for listening…

5. As with audio segments, select…

6. Keep your expectations simple…
7. Larger group activities also serve…

8. You can also teach listening skills through audio segments of radio programs…

9. After the completion of the video segment…

10. Whatever method you use for teaching listening
III Fill the gaps in the sentences:

1. Effective, modern methods of teaching listening skills encompass everything from interactive exercises to __________ resources.

2. Assign the students to small groups of two or three, and then give them a particular listening activity to __________.

3. For the ______ part, have the students sit in a large circle, and then have each individual student share the name and the hobby or interest of the group members that she or he met.

4. You should _____ this interactive listening process in class with your students, and then instruct them to repeat the exercise on their own.

5. Once they have gained confidence and __________, repeat this activity but instruct students to not take notes until the completion of the audio segment.

6. Another helpful resource for teaching listening skills are _____ segments, including short sketches, news programs, documentary films, interview segments, and dramatic and comedic material.

7. Three, help students navigate their communication anxiety by __________ activities appropriate to their skill and confidence level, and then strengthen their confidence by ___________ the ways in which they do improve, no matter how small.

IV Match the name of the method with its description:

1. Interpersonal Activities

2. Group Activities

3. Audio Segments

4. Video Segments

a. For the first part, divide students into groups of five or larger and instruct them to learn one hobby or interest of at least two other group members.

b. Then, watch the segment again, this time with sound, allowing students to take notes if helpful for their skill level.

c. For example, you may have one student interview another for a job with a company or for an article in a newspaper.

d. First, instruct students to prepare for listening by considering anything that they will want to learn from the content of the audio segment.

V State whether the following statements are true or false. Correct the false ones:

1. Old methods of teaching listening skills encompass everything from interactive exercises to multimedia resources.

2. Assign the students to big groups of six or seven, and then give them a particular listening activity to accomplish.

3. You cannot begin with a simple group activity.

4. You can use only shorter audio segments, and you can choose more accessible or more challenging material for this type of exercise.

5. With your students, first watch the video segment with sound.

6.  Keep your directions accessible and build in opportunities for students only to ask clarifying questions, but not to make mistakes.
7. Listening skills are best learned through simple, engaging activities that focus more on the final product than on the learning process. 

8. Even a storytelling activity can give students the opportunity to ask one another questions and then to practice active listening skills.

9. As time passes and students` skills grow.

10. Help students navigate their communication anxiety by developing activities appropriate to their taste

11. Strengthen their confidence by celebrating the ways in which they do not improve.

12. Effective, modern methods of teaching listening skills encompass everything from interactive exercises to multimedia resources.

13. Even the most experienced listener would be unable to completely and accurately recall the entirety of a message.

14. Experienced listener can completely and accurately recall the entirety of a message even without mistakes.

VI Choose the correct variant:

1. What activity consists of mock interviews and storytelling?

a) Group Activities

b) Interpersonal Activities

c) Video Segments

2.  What expectations should you keep? 

a) of being ready for anything

b) complex

c) simple

3. To what activity do short sketchesbelong?

a) Group Activities

b) Interpersonal Activities

c) Video Segments

4. What can you do after the completion of the video segment?

a) have students write a brief summary of the segment

b) have students repeat the moving of actors

c) have students translate it word by word

5. What activity is it: you may ask students to name a number of the hobbies and interests identified during the sharing session?
a) Group Activities

b) Interpersonal Activities

c) Video Segments

6. Whether you are working with a large group of students or a small one, you can use … to develop your own methods for teaching students how to listen well.

a) only one example that suits you

b) only only example, that suits your students

c) any of the following examples

7. Assign the students to small groups of …, and then give them a particular listening activity to accomplish.

a) two or three

b) three or four

c) four or five

8. As with audio segments, select the portion and length of the video segment based on the skill level … .

a) of your students

b) of a teacher

c) that is needed in given class.

9. After the completion of the video segment, you can have students write….. 

a) a small essay describing their opinion

b) a brief summary of the segment

c) a brief dialogue about the topic

10. Help students navigate their communication anxiety by developing activities appropriate to…... 

a) their skill  

b) their taste

c) their confidence level

11. Build in opportunities for students not only to ask clarifying questions, but also to …

a) answer them

b) make mistakes

c) think about the topic
VII Find additional information about the following:

1. Interpersonal Activities                        2. Group Activities
3. Audio Segments                                   4. Video Segment

Samantha Lewis
Teens and listening skills

Listening can be tricky for our learners, especially if there aren’t any visual clues to help with the meaning or if there are several speakers, background noises or different accents to contend with. However, there are activities we can do and strategies we can develop in order to enable our learners to become better listeners.

The Listening skills practice section on LearnEnglish Teens helps teenagers to improve their listening skills for their school studies and English exams. There are activities for a range of levels from A1 to B2. Find out more about CEF levels here: learnenglishteens.britishcouncil.org/cef-levels
Here are some classroom tips and ideas to help your teenage learners to improve their listening skills.

Before listening
We can help our learners with listening activities by activating their schemata or background knowledge, arousing their interest in the topic or preparing them linguistically before they listen.

1. Mini whiteboard word roses
We can prepare learners linguistically with an activity like this one. Write the topic on the board in a circle. Each group has a mini whiteboard and makes a word rose by writing down words around the circle that are connected to the topic. They can try and group the words according to meaning. Then they pass their word rose to another group who adds words to it or writes synonyms next to words. It’s useful for learners to focus on synonyms as speakers will often use synonyms so as not to repeat the same word. If you don’t have mini whiteboards a big piece of paper will work just as well.

2. Pre-teach key words
If there are some unknown key words in the listening text it can be useful to pre-teach them. There are different ways of doing this. You could give a few words to each group of students and they use a dictionary to write definitions and find out the pronunciation before teaching the words to their peers. Or you could put the definitions around the classroom and students have to go and find the definitions for their group’s words.

Another way is to put the key words on the board (I also include key words that may be familiar but have tricky pronunciation to prepare students to listen out for them). Write the key words with the part of speech, word stress and any tricky sounds. Then give definitions of the words in random order. Students listen to the definitions and say the word. 
You could also prepare students for familiar words with tricky pronunciation with a game of taboo. Write the words on cards and they have to define the word using synonyms or definitions but without using the word itself.

3. Talk, talk, talk
Before listening, students could carry out a speaking activity (roleplay, questionnaire or discussion) based on the topic of the listening text. If there are opinions given in the text, the speaking activity will give them an opportunity to come up with some of the language in the text before they listen. If you tell them the topic, students could even write their own questions for a questionnaire. Pictures related to the topic can also be used to generate discussion.

4. Word clouds
Word clouds are a fun, visual way to design a prediction activity. There are several word cloud generators available online such as worditout.com  or  tagxedo.com. One possibility is to put the complete audio text into a word cloud generator, although it can be more effective to take out all the non-content words such as articles, prepositions and pronouns. The more frequently the word appears in the text, the bigger it appears in the word cloud, so students can see immediately which words are important in the text and can start to make predictions. Then, they can look at the smaller words and make predictions about their relevance in the text or write questions about them they’d like answering. Another option is to select a few key words and put them into the generator. Students predict the significance of the words in the text or discuss what they already know about them.

5. Task tips from the teacher
As listening activities can be tricky for students, there are a few tips and pointers we can give our students to help them concentrate all their energy on listening and understanding, for example:
· Tell students how many speakers there are and how many times they’ll hear the audio.

· If you’re creating your own listening tasks, make sure the tasks follow the same order that the information is delivered in the audio. Also, make the completion of the task as simple as possible so that the students concentrate on what they’re listening to rather than getting bogged down in the task itself. Tasks such as circling or ticking the correct answer, matching information, putting pictures or statements into order or completing simple tables is easier than making lots of notes or writing long sentences while listening.

· Give students time to read the task before they listen so they know what information to listen for and can start making predictions about the language.

· If there are dates, times or big numbers in the task, encourage students to say them to themselves before they listen to mentally prepare themselves for this type of information.

· Most importantly, encourage your students to stay calm and to continue listening. There may be parts of the text they don’t understand, but they shouldn’t stop and worry about the parts they don’t understand. They should carry on listening and continue with the next part of the task.

While listening
Listening effectively in another language involves using both top-down and bottom-up listening strategies appropriately. We often use top-down listening strategies the first time we listen to get a general idea of the text. Activating schemata and making predictions about the text prior to listening (see ideas in ‘Before listening’ section) will help learners develop their top-down listening strategies as they listen to confirm their predictions and expectations about the text. Bottom-up listening strategies involve a closer understanding of the text, so activities that encourage our listeners to understand specific details or focus on specific sounds or language will help them develop these strategies.

1. Songs
Songs are a very motivating way of encouraging students to listen. Make a playlist at the start of term of your students’ favourite songs that you can then use in class over the school year. There are hundreds of activities you can design to use with songs, for example give students a word cloud of the lyrics and get them to predict the content of the song. Then, they listen and circle the words they hear in the word cloud and afterwards you could ask them to join words together that appear in the word cloud to make complete lines from the lyrics. Or how about getting your students to design their own listening tasks for their chosen song?

2. Clips
Short clips from films or TV series are very motivating for teens and can form the basis for a number of viewing activities for both bottom-up and top-down listening activities. You can use subtitles to help reinforce the sound–spelling relationship or design activities where first the students listen with the screen covered or watch without sound and predict the content. The visual aspect also allows you to focus on body language or paralinguistic features that convey meaning.

3. Dictation 
As well as audio or video recordings, the teacher is a valuable listening source in the classroom. Different types of dictation activity can be used to help learners develop their bottom-up listening skills. It helps them to break down chunks of language into individual words and reinforces the sound–spelling relationship.

4. The teacher is an MP3 player
This is a very simple dictation activity that enables the speed of a dictation to go at the students’ pace. Choose a short text to dictate (perhaps the introduction to a reading text or even a set of listening comprehension questions) and the students give you instructions; ‘play’, ‘stop’ and ‘go back’. When they say ‘play’ you begin dictating and they write down what you say. Carry on speaking until they say ‘stop’ and ‘go back’. Then you repeat the last part and continue until they say ‘stop’ again.

5. Telephone
A fun way of encouraging students to listen for specific detail and to listen to each other is through a game of Telephone. Prepare some sentences; these could be a series of requests or even a set of discussion questions. Students are divided into groups of about five or six and stand in a long line, one behind the other – there should be the same number of students in each team, so if one team is uneven, rotate a student to stand out of each round. The teacher shows the students at the back of the line a sentence which is written down. They whisper it to the next student, who whispers it to the next and so on until it reaches the student at the front. If the sentence is a request, the student at the front could carry out the request and the first one to do so correctly wins a point. Or the first student to write the sentence correctly on the board wins a point for their team. Then the student at the front moves to the back and you repeat the process until all students have had a turn being at the front of the line.

6. Growing story chains
Everyone has a story to tell about something. Getting students to share their own stories is a great way of personalising a topic, encouraging them to listen to each other and developing their speaking skills. In this activity students work in groups of four or five. Before they begin telling their stories, elicit examples of adjectives, adverbs and time references and write them on the board. These will help students add extra details when retelling the stories. All students jot down a very basic true story with minimal detail which should be no longer than three sentences. Then, one student tells their basic story to the group. The next student retells this story, but adds some extra detail. The third student retells the story including the extra detail, but adds even more detail, and so on until the last student tells the final version of the story with the most detail. They have to listen to each other to make sure none of the details are missed out. At the end they can compare the final version with the first version and see how much the story has changed. Then the whole process is repeated with the next student’s basic story.

7. Break it up – How many words?
The nature of speech means that we often use contractions and weak forms when speaking and sometimes it can be difficult for learners to decipher the exact words in these chunks of language. However, sometimes it is important to employ our bottom-up listening skills to identify these details and to be able to break down the continuous flow of speech into individual words. Select some sentences that include contractions or weak forms. Say the sentences at natural speed one by one or play the recording. Students listen and decide how many words are in each sentence and hold up the corresponding number of fingers. This also gives you an idea as to which students are able to hear the exact number of words and which aren’t. Follow up by eliciting the words onto the board. If they can’t hear some words, leave a gap on the board, replay or say the sentence again until you elicit the missing word.

8. Correct the teacher
If there’s one thing teenagers love doing, it’s correcting the teacher. Once students are familiar with the content of a story they have read or listened to, retell the story with mistakes. They shout ‘stop’ when they hear a mistake and have to correct you.

Active listening – Information gap
Learners can also develop their bottom-up listening skills by listening to each other. We can encourage active listening between our learners by carrying out information gap activities such as picture differences where they look at different pictures without showing each other, and communicate the information they have to each other and find the differences. Learners will need to use active listening strategies such as asking for repetition, clarification or indicating when they don’t understand.

After listening
After listening we can focus on specific language or pronunciation or integrate the skills with follow-up activities.
1. Shadow reading
This is a fun activity that helps learners develop their intonation. Choose a short dialogue or a short section from a longer dialogue they have listened to. Once learners understand the content of the dialogue, they can focus on the intonation patterns. If there are two speakers, divide the class into As and Bs. Play the recording - As speak along with speaker 1 and Bs speak along with speaker 2. By speaking at the same time as the speakers on the recording, learners mimic the same intonation patterns, stress and rhythm exactly. Then repeat the process twice more, but turn the volume down each time. Finally learners say the dialogue without the recording and you should find that they copy the intonation.

2. Content and non-content words
A useful activity to highlight learners’ awareness of which words are the important words to listen out for is to give them a copy of the audio transcript. Select a section and learners divide the words into two groups: content and non-content words. To help them do this, elicit the kinds of words that tend to be content words (nouns, adjectives, main verbs, etc.) and those that tend to be non-content or grammatical words, the words that glue the conversation together (articles, prepositions, pronouns, auxiliary verbs, etc.). They could also look at the transcript and identify the words that enabled them to answer the listening tasks. This will also highlight the fact that sometimes a more ‘grammatical’ word could be a content word, for example a negative construction that informs us that someone doesn’t do something or doesn’t like something. Follow up by playing the dialogue again and listening for the stressed words, which should largely coincide with the content words.

3. Spoken language features
Give learners a copy of the audio transcript and get them to identify and highlight features of spoken language such as hesitations, e.g. err..., um ...; exclamations, e.g. ‘Really?’, ‘No way!’; and examples of ellipsis or words that are missed out of natural speech, e.g. ‘You going now?’ instead of ‘Are you going now?’

4. Roleplay
Choose two or three of the characters from the listening text and students continue the dialogue, imagining what they would say to each other. This is a good way of developing creativity and imagination as the dialogue goes beyond what is in the text.

Extensive listening outside classroom
As well as developing listening strategies in class, we can encourage our learners to develop their extensive listening outside the classroom by listening to songs, watching their favourite TV series or films with the subtitles in English or listening to podcasts.
(https://www.teachingenglish.org.uk/article/teens-listening-skills)  
TASKS

I Answer the following questions: 
1. What are the three stages of listening?
2. What can we do before listening?
3. What is the essence of the “Word clouds” method?

4. Why do we need give to students time to read the task before they listen?

5. What are the 9 techniques during the listening?

6. Is mp3 player effective while listening?
7. What does the method of "Correct the teacher" develop in students?

8. What can we do after listening?
9. Which method helps students develop their intonation?
10. How can we encourage our learners to develop their extensive listening?
11. How can mini whiteboard help you to improve listening skills? 

12. Should we learn words before listening to the text? 

13. How does the playlist of favorite songs influence students skills? 

14. How does the method of growing story chains work?
15. What activity helps learners develop their intonation?
II Complete the following sentences:

1. The nature of speech means that…

2. If you’re creating your own listening tasks, make sure…
3. Before listening, students could carry out … 
4. Different types of dictation activity can be used…
5. Once students are familiar with the content of a story they…
6. All students jot down a very basic true story…

7. We often use top-down listening strategies…

8. As well as audio or video recordings…

9. Getting students to share their own stories…

10. Choose a short dialogue or….
III State whether the following statements are true or false. Correct the false ones:
1. If you don’t have a whiteboard it is a big problem.

2. If there are some unknown key words in the listening text it can be useful to learn them after listening. 

3. Before listening, students could carry out a speaking activity (roleplay, questionnaire or discussion) based on the topic of the listening text.

4. Songs are a useless way of encouraging students to listen.

5. Short clips from films or TV series are very motivating for teens and can form the basis for a number of viewing activities for both bottom-up and top-down listening activities. 

6. Different types of dictation activity can be used to help learners develop their writing skills.

7. Dictation is a fun activity that helps learners develop their intonation. 

8. Roleplay is a good way of developing creativity and imagination as the dialogue goes beyond what is in the text.

9. We can encourage our learners to develop their extensive listening outside the classroom by listening to songs, watching their favorite TV series or films with the subtitles in English or listening to podcasts.

10. If there are dates, times or big numbers in the task, encourage students to say them to themselves before they listen to mentally prepare themselves for this type of information.

IV Choose the correct variant:

1. The nature of speech means that we often use contractions and weak forms when speaking and sometimes it can be …
a) difficult for learners
b) easy for learners
c) important for learners
2. Listeners should shout ‘…’ when they hear a mistake and have to correct teacher.
a) start
b) stop
c) back

3. How can we encourage our learners to develop their extensive listening?
a) by listening to songs, watching their favourite TV series or films with the subtitles in English or listening to podcasts
b) by dialogue
c) by writing works
4.…related to the topic can also be used to generate discussion.
a) Pictures
b) Songs
c) Animations

5. We often use top-down listening strategies the first time we listen to get … of the text.

a) a general idea
b) a theme
c) a conclusion
6. Samantha Lewis divided teaching English into … sections 

a) 2

b) 3

c) 4

7. If there are some unknown key words in the listening text it can be useful to … them
a) ignore

b) pre-teach

c) learn after listening

8. Before listening, students could carry out a …   based on the topic of the listening text.

a) speaking 

b) listening

c) writing

9. Different types of dictation activity can be used to help learners develop their … 
a) writing skills

b) bottom-up listening skills

c) vocabulary 

10. All students jot down a very basic true story with minimal detail which should be no longer than … sentences

a) 10

b) 5 

c) 3

11. Shadow reading is a fun activity that helps learners to develop their …

a)  imagination

b)  creativity

c)  intonation

12. … listening we can ….. or integrate the skills with follow-up activities.

a) Before, relax

b) After, focus on specific language or pronunciation

c) During, watch English films
13. If there are dates, times or big numbers in the task, encourage students to …

a) pay less attention to them, because it is not very important.

b) say them to themselves before they listen to mentally prepare themselves for this type of information.

c) to write them to learn this information.

V Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	It helps them to break down chunks of language into…
	…their own questions for a questionnaire.

	If you tell them the topic, students could even write …
	…, the student at the front could carry out the request and the first one to do so correctly wins a point.

	This also gives you an idea as to which students are able…
	…, elicit examples of adjectives, adverbs and time references and write them on the board.

	Before they begin telling their stories
	…individual words and reinforces the sound–spelling relationship.

	If the sentence is a request…
	…to hear the exact number of words and which aren’t.


VI Match the notion with the explanation and search the text for the information about them.
	Pre-teach key words
	If you don’t have … a big piece of paper will work just as well

	Mini whiteboard word roses
	Give students time to read the task before they listen so they know what information to listen for and can start making predictions about the language.



	Talk, talk, talk
	Choose two or three of the characters from the listening text and students continue the dialogue, imagining what they would say to each other.

	Task tips from the teacher
	Listening to songs, watching their favorite TV series or films with the subtitles in English or listening to podcasts.



	Songs
	Different types of … can be used to help learners develop their bottom-up listening skills

	Growing story chains
	If there are some unknown key words in the listening text it can be useful to ...

	Roleplay
	There are hundreds of activities you can design to use with …, for example give students a word cloud of the lyrics and get them to predict the content of the ..

	Dictation
	Select a section and learners divide the words into two groups:

	Content and non-content words
	In this activity students work in groups of four or five.

	Extensive listening outside classroom
	Before listening, students could carry out a speaking activity (roleplay, questionnaire or discussion) based on the topic of the listening text.
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Teaching Reading for Young Learners in EFL Context

Teaching young learners is different from teaching adults. According to Klein (2005, p.12), young children tend to change their mood every other minute, and they find it extremely difficult to sit still. On the other hand, they show a greater motivation than adults to do things that appeal to them. In addition, Ashworth and Wakefield (2005, p.3) claim that all young children are highly motivated to learn language. Harmer (1985; cited in Sosiowati, 2003) says that young learners are curious, like to seek teacher approval, tend to be bored very easily, and do not like sitting and listening for a long time. However, the curiosity and sufficient notices and appreciation from their teacher will motivate them to do something. Furthermore, they require constant changes of activities; and they need to be involved in something active and appreciated by their teacher. Students will be more successful if teachers match the teaching style to their learning style. Verster, cited in Sosiowati (2003) says that young learners may prefer either visual (seeing), auditory (hearing), kinesthetic (moving) or tactile (touching) way of learning. These learning styles will then lead to different approaches or methods used by teacher in the classroom. Furthermore, in order to support English language teaching in the classroom, teachers should have some competencies, especially the competencies to teach English to young learners. Linse (2006) mentions three characteristics of competent EYL teachers. The characteristics are as follows:

 1) YL teachers need to have very good language skills because they provide the main language input for children who may have limited exposure outside the classroom. They need good interaction skill in order to use the kind of activity based and interactive methods which seem most suitable for young learners. They also need a flexibility to be able to adjust their language to the children’s level. Knowledge of English so they can provide feedback, and a rich knowledge of the culture so as to get children interested;

 2) YL teachers need a knowledge of how children learn foreign languages and appropriate teaching strategies for teaching English so as to create interest in learning English;

(3) YL teachers need to have knowledge of children’s cognitive, linguistic and emotional development as these impacts on their foreign language learning.

DIFFERENT APPROACHES TO TEACHING READING

Reading is central to the learning process. To access critical information from enormous data banks, students will need to be able to read complex material with a high degree of comprehension (Parkay and Stanford, 1998, p.445). Learning to read can begin from text level; from sentence level; from word level; or from letter level. Each starting point has produced approaches to teaching reading that can be used in the foreign language classroom.

In this paper, there are only four main approaches which are going to be discussed in deep, as can be found in Cameron (2001, pp.145-150) that explains about “Emergent literacy”, Language Experience approach, Whole words/key words approach, and Phonic teaching.

EMERGENT LITERACY

 
“Emergent literacy” describes the phenomenon in which children seem to learn to read without any teaching, gradually, and through exposure to text and to reading (Hall, 1987; cited in Cameron, 2001, p.145). When children spend lots of time being read to from interesting and appropriate books, some will begin to work out for themselves the patterns and regularities that link spoken and written text. Cameron (2001, p.146) mentions the features of emergent literacy that are most relevant for foreign language teaching. They are:

 (1) children choose the books they want to hear and read; 

(2) children are motivated by choice and by the quality of the writing they encounter; 

(3) children often choose to read the same book many times, and this is a valuable learning experiences; 

(4) meaning comes first because the child understands the story as a whole; 

(5) from this overall meaning, attention moves to whole words and letters, beginning with initial consonants, then final consonants, then vowels in the middle; 

(6) the link between reading and oral skills is very strong because children adopt and play with the language of the story; 

(7) parents can be involved with their children’s language learning through reading aloud with them. Coopers say, “Read aloud to your children every day.” This is probably the most important daily activity parents can do in teaching children to read. Reading to children increases their knowledge of the world, their vocabulary, their familiarity with written language (‘book language’), and their interest in reading.

ENGLISH EXPERIENCE APPROACH

 
The Language Experience approach (LEA) starts children reading at sentence level, and its key feature is the child’s use of his or her own experience as the topic of the texts. This approach builds upon the notion that if children are given material to read that they are already familiar with, it will help them learn to read. Ediger (2001, pp.158-159) summarizes that typically a class of LEA would follow a series of steps like this: 

 (1) The student or class dictates a “story,” usually based upon an experience they have had, that the teacher writes down on a large sheet of paper; 

 (2) the teacher then reads the story to the class (this “reading” may be repeated several times until the children are familiar with what have been written); 

 (3) depending on their level of ability and needs, the class will the engage in various extended activities based upon the original story, including focusing on individual words, letters, or meanings of various parts; 

 4) finally, the children are expected to move from the stories they have dictated toward being able to read those written by others.

Because the children have “composed” the stories themselves, there is a close match between their knowledge or experience and the texts they read.

In addition, Cameron (2001, p.141) suggests teacher (or other adult) to read aloud to young children because it has an enormous range of benefits. She says that from listening or watching an adult read aloud, children can see how books are handled, how texts encode words and ideas, and how words and sentences are set out on a page. Affectively, reading aloud can motivate children to want to read themselves.

THE WHOLE WORD/ KEY WORDS APPROACH

It starts from word level, with children looking at single words on cards to encourage rapid whole word recognition (Cameron, 2001, p.148). In the Whole-word approach, the children learn words such as cat, dog, or ship as whole, independent words. Other experts call this approach as sight word or look-say method, which teaches children to recognize whole words or sentences rather than individual sounds. Flash cards with individual words written on them (which are often accompanied with related pictures) are used for this method. Many children actually memorize the spelling. Whether or not the children picture the word as a whole or memorizing the spelling, the important point is that they are learning independent words and are not focusing on the connections between one word and another. The children may practice reading by drawing pictures next to words, by coloring the pictures, and even putting the words in puzzles, and these methods certainly do a lot to increase the children’s retention of the words. But the children are still focusing on independent items of knowledge rather than underlying patterns (Paul, 2003, p.85). The term “key words” was used because the sight words taught were taken from the most frequently used words in English. This can help children quickly identify such common function words as of, and, for, and the. These words do not have clear lexical meanings but create meanings when they are used with content words. In learning to read, these words are probably better, and more easily, learnt through multiple encounters in contexts of use, rather than separated from other words on a card.

THE PHONICS APPROACH

 
The phonics approach is probably the best known and widely used method to teach reading and writing in the English language. This approach generally emphasizes teaching children to match individual letters of the alphabet with their specific English pronunciations, with the idea that if children can “sound out” or decode new words, they will be able to read independently. They then will be able to blend two letters together to make simple words then three letters, then four and so forth. Decoding is the process of identifying the written words using the alphabetic code to determine pronunciation ad meaning (Riley, 1999, p.45). Phonics generally involves teaching children the sound-letter relationships used in reading and writing. A related type of knowledge, phonemic awareness, involves children understanding that speech is made up of individual sounds, including such things as the ability to tell if two words begin or end with the same sound, and the ability to focus on the form of speech apart from focusing on its meaning or content (Strickland, 1998; cited in Ediger, 2001, pp.157-158). Phonemic awareness is also important for literacy development and frequently taught with phonics. Phonics is often taught in a rather mechanical way with the children memorizing a lot of rules, doing a lot of repetition, and reading and writing sentences that have little personal meaning for the children. It can be very dry, boring, and demotivating, if done in isolation, so it is probably preferable to incorporate five or ten minutes of concentrated phonics work inside other activities, such as story reading, class joint writing, song and rhymes, and others (Cameron, 2001, p.149). Moreover, when phonics is introduced in a more child-centered way, it can be a wonderful tool for giving the children a confident, positive, and adventurous approach to reading. 

CONCLUSION

 
Children should bring each new situation of their own previous experience and background and interpret new information from that perspective. Approaches, methodologies, or techniques in the teaching and learning are used to support it. To develop good reading abilities, all approaches should be considered. However, there is no one best approach to teaching reading, because one that works for one child may not work at all for another child. Good teachers have to recognize that children learn in different ways and require different strategies. High-quality and interesting book can be the most valuable and effective material or resource for the teacher to enhance the children’s reading ability. The stories from the book which are read aloud by adult can be the source of language exposure for children. That is one of the proofs that the role of the parent or teacher in supporting reading progress is crucial. In addition, research shows that reading to children has many other positive outcomes. In conclusion, there are three important points for children reading success, namely: (1) innovative and suitable approach, (2) effective material, and (3) parent or teacher. All these three elements are critical in order to teach all kids to read.

(https://ejournal.unsri.ac.id/index.php/jenglish/article/view/2978/1578)

TASKS

I Answer the following questions: 
1. Why do YL teachers need to have very good language skills?

2. What are the main approaches suggested in this article?

3. What are the features of emergent literacy that are most relevant for foreign language teaching? 

4. Why does Cameron suggest teacher (or other adult) to read aloud to young children? 

5. What approach do other experts call as sight word or look-say method? 

6. What approach is probably the best known and widely used method to teach reading and writing in the English language? 

7. What is decoding? 

8. What does the phonics approach emphasize? 

9. What can be the source of language exposure for children? 

10. What are three important points for children reading success? 

II Complete the following sentences:

1. YL teachers need knowledge of…

2. “Emergent literacy” describes the phenomenon in which…

3. The Language Experience approach builds upon the notion that…

4. Cameron says that from listening or watching an adult read aloud…

5. … are used for The Whole Word/Key Words Approach. 

6. The term “key words” was used because…

7. Phonics generally involves teaching children…

8. … is also important for literacy development …

9. Children should bring…

10.  … can be the most valuable and effective material or resource…

III Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	According to Klein young children tend to…
	…central to the learning process.

	YL teachers need good interaction skill in order to…
	…reading aloud with them.

	Reading is …
	…children learn in different ways and require different strategies.

	Parents can be involved with their children’s language learning through …
	…use the kind of activity based and ….interactive methods which seem most suitable for young learners.

	Good teachers have to recognize that… 
	…doing a lot of repetition, and reading and writing sentences that have little personal meaning for the children.

	Phonics is often taught in a rather mechanical way with the children memorizing a lot of rules…
	…change their mood every other minute, and they find it extremely difficult to sit still.


IV Choose the correct variant:

1. …starts children reading at sentence level.

a) The Phonics approach

b) The Whole Word/Key Words approach

c) The Language Experience approach

2. “Emergent literacy” describes the phenomenon in which children:…
a) can “sound out” or decode new words.

b) children seem to learn to read without any teaching.

c) may practice reading by drawing pictures next to words.

3. … is probably the best known and widely used method to teach reading and writing in the English language.

a) The Phonics approach

b) The Language Experience approach

c) The Whole Word/Key Words approach 

4. In…, the children learn words such as cat, dog, or ship as whole, independent words.

a) the Language Experience approach

b) Emergent literacy approach

c) the Whole Word/Key Words approach

5.  To develop good reading abilities, should be considered...
a) Emergent literacy approach

b) The Whole Word/Key Words approach

c) all approaches

6. …is also important for literacy development and frequently taught with phonics.

a) Decoding

b) Phonemic awareness

c) look-say method

V State whether the following statements are true or false. Correct the false ones.
1. Young children tend to change their mood occasionally, and they find it extremely easy to sit still.
2. From listening or watching an adult read aloud, children can see how books are handled, how texts encode words and ideas, and how words and sentences are set out on a page.
3. When children spend lots of time being read to from interesting and appropriate books, some will begin to work out for themselves the patterns and regularities that link spoken and written text.
4. The Language Experience approach builds upon the notion that if children are given material to read that they are not familiar with, it will help them learn to read.
5. Other experts call Emergent literacy approach as sight word or look-say method, which teaches children to recognize whole words or sentences rather than individual sounds.
6. Flash cards with individual words written on them (which are often accompanied with related pictures) are used for the Language Experience approach
7. The Whole Word/Key Words approach generally emphasizes teaching children to match individual letters of the alphabet with their specific English pronunciations, with the idea that if children can “sound out” or decode new words, they will be able to read independently.
8. When phonics is introduced in a more child-centered way, it can be very dry, boring, and demotivating.
9. Reading to children increases their knowledge of the world, their vocabulary, their familiarity with written language (‘book language’), and their interest in reading.
10. Emergent literacy approach is often taught in a rather mechanical way with the children memorizing a lot of rules, doing a lot of repetition, and reading and writing sentences that have little personal meaning for the children.
VI Supply information from the text corresponding to each approach.

Emergent literacy approach

The Language Experience approach

The Whole Word/Key Words approach

The Phonics approach

Samantha Lewis
Teens and writing skills
Teenagers use the written word in their own language to communicate in both social and academic contexts, and many of them will need to develop good writing skills in English too. The Writing skills practice section on Learn English Teens helps teenagers to improve their writing skills for their school studies and English exams. There are activities for a range of levels from A1 to B2. Check out these tips and ideas to encourage your teenage learners to improve their writing skills.

Before writing

Having something to say
Writing in any language is so much easier if you have something to say. When it comes to getting our teens writing, that means helping them to think of ideas and shape these ideas into a plan before they begin writing. Here are a few activities to help your learners come up with ideas before they write.
Roleplay
Before starting a piece of writing such as an opinion essay or a ‘For and against’ essay, it can be useful for learners to argue different points of view about the topic. Learners work in two groups (a ‘for’ group and an ‘against’ group) and come up with a list of reasons for or against a particular topic in their respective groups. Then, in pairs, they talk to someone from the other group and try and convince them of their opinions. In this case, they may be putting forward opinions they don’t necessarily share, but this will help them think of both sides of the argument and produce a more balanced piece of writing.

Roleplay is also effective before story writing. Learners act out a roleplay between two or more of the characters from the story. This will help them to shape the character, think of details about their situation, opinions and what happens to them in the story

Speedwriting
Speedwriting helps learners jot down all the ideas and information they have about a subject. They write continuously about a certain topic for three minutes. The aim is to get ideas down on paper, rather than worrying about the accuracy of their writing. After three minutes, learners stop writing, read what they have written and summarise it in one sentence. This helps them think about how to write topic sentences. A topic sentence is the first sentence in a paragraph that introduces the main idea of that paragraph.

Chatroom
An alternative speedwriting task is the ‘Chatroom’. Learners work in pairs and write to each other as if they were chatting online about a certain topic. They write a line or two of text on a piece of paper and when they’ve finished they say ‘Send!’ and hold it up in the air. The teacher then ‘delivers’ it to their partner who then responds by writing a response on the same piece of paper and then says ‘Send!’ and sends their response to their partner via the teacher. The process is repeated as often as necessary for a few minutes. Then learners stop chatting and read through their dialogue together. They should have generated ideas between them and then they can read through again and focus on their accuracy. In a big class, a more practical way of carrying out the activity is for each learner to write to someone sitting near them and they ‘deliver’ their own dialogue to the person they’re chatting to.

Images
Images can help learners think of ideas for different kinds of writing tasks. If learners are going to write a story, images can help them think about the setting and the characters as well as the storyline. Learners work in pairs to describe pictures using as much variety of language as possible. To encourage them to think of related words and synonyms, one learner says a sentence to describe the picture and their partner has to say the same thing in a different way or has to add extra detail to the sentence. Perhaps the image represents two of the characters in the story. Learners could imagine the conversation between the characters and begin their story with the dialogue or build it into the story.

Images can help learners think of ideas for an opinion or a ‘for and against’ essay. As well as thinking about vocabulary related to the image, learners could think of all the good and bad points about a situation in a certain image or series of images.

A story mountain
Before writing a story it is useful for learners to plan their storyline. A story mountain can help them do this by giving them a basic story structure. 

At the beginning of the story they set the scene and introduce the main characters. Then, there’s a problem and tension builds up gradually until the story reaches a key moment. This key moment should be full of suspense and excitement and is followed by a solution to the problem. The solution will take things back to how they were at the beginning of the story and the experience may have taught the main characters important lessons.

Improving writing
One of the best ways for learners to improve their writing and make it more interesting to read is to use a wider range of lexis. Here are a few ways of extending their vocabulary.

Madlibs
Madlibs is a fun activity you can use to extend learners’ vocabulary and also heighten their awareness of parts of speech and syntax. First elicit lists of different types of parts of speech such as nouns, adjectives, verbs and adverbs. Take some words out of a short text and number and categorise the gaps in the text, for example 1 = noun, 2 = adjective, 3 = verb, etc. or you may need to be more specific and say what kind of noun or adjective is missing, for example 4 = body part (plural), 5 = colour.

When learners have completed their lists, they read the short text and complete the gaps with their selection of words. The results are often very comical. You can also focus on the word order, for example the position of the adjective in the sentence etc. Learners can compare their completed texts with their peers’ and decide which one works best or is the funniest.

Synonyms/antonyms page 
Encourage your learners to keep a synonyms/antonyms page in their notebooks and to add to it regularly. For example, adjectives of personality could be recorded as opposites to help learners remember the meaning:
generous - mean
sociable - shy
talkative - quiet
hardworking - lazy
          Word cards
Word cards are a great way of building up and recycling vocabulary in class. All you need is some small index cards and a bag. On one side of the card learners write the new word and part of speech, e.g. waiter (n), and on the other side they write a definition or draw a picture, e.g. It’s a person who works in a restaurant and brings the food to your table. Word cards can be used to play lots of games in class to recycle vocabulary such as pictionary, charades or taboo. 

Dictogloss
Dictogloss can also be used in class to help teens improve the quality of their writing as it encourages them to focus on communicating key ideas clearly and accurately. The teacher dictates a text and the learners write down key words and information as they listen (not every word!). Then, in groups, they reconstruct the text so that the meaning is the same as the original text. 

As the reconstructed text doesn’t have to be the same as the original text, but should express the same key ideas, dictogloss helps learners to develop their paraphrasing skills and extend their vocabulary. Use short texts with familiar language on a topic the learners are later going to write about. So, for example, before they write an opinion essay about advertising, you could do a dictogloss activity based on a short text about advertising.

After writing

Having an audience – reader response
Learners will be more motivated to write interesting content and think about accuracy if they know their writing is going to be read by someone other than their English teacher. In my experience they enjoy reading their peers’ writing and I encourage them to write comments as if they were leaving comments on a blog or other social networking site. They rarely leave accuracy-related comments, but give a reader response to the content.

It’s motivating for the teacher to give learners feedback as a reader too, not just focus on accuracy.

Correction codes
This is by no means a new idea, but I find it very effective with teens, particularly as they often have to write in exams and need to be able to evaluate their own writing and correct their own mistakes. Learners become more conscious of the mistakes they make if they correct their own. There are various ways of using correction codes, but I find the following to be the most effective.

Learners make a glossary of the correction codes you use in their notebooks (sp = spelling, wo = word order, vf = verb form, p = punctuation, etc.). They also assign a section of their notebook to track the mistakes they make in each piece of writing. This way, they can see which mistakes they regularly make and consciously look out for these particular mistakes when reviewing their work.

I indicate the part of the text where the mistake has been made and use the code to categorise the type of mistake. I give the learners time in class to correct their mistakes, either individually or in pairs, and I monitor and check their corrections. If their corrections are still wrong I usually correct it for them, or give them a lot more guidance to correct the problem. I also correct any mistakes made which I think they won’t be able to correct themselves.

However, with higher level learners you may decide to simply indicate the sentence which contains the mistake and see if the learner is capable of identifying and categorising the mistake themselves.

Oh, and it’s always motivating to give positive feedback on language the learners have used well. If they know the language they’ve used is good, they’re more likely to use it again.

Spelling 
Many of us with English as our first language will remember doing spelling tests at school, going home with a list of words to memorise. I find this an effective technique, especially for commonly misspelt words with my teenage learners. You can also select misspelt words from their assignments, and memorising a few words each week on a regular basis can really help improve their spelling. Instead of traditional spelling tests you can play games such as spelling tennis or a class spelling bee. Learners work in pairs to play spelling tennis. The teacher says a word and they take turns to say one letter each until they spell the whole word correctly. A spelling bee is a class spelling competition where learners take turns to spell complete words correctly and win points. Also, learners could make word searches or write anagrams for each other.

These are just a few ideas to help your teenage learners develop their writing skills and little by little they should see their writing improve. 

(https://www.teachingenglish.org.uk/article/teens-writing-skills)
TASKS

I Answer the following questions: 
1. What is useful for learners to do before starting to write an essay in the roleplay method?

2. What else is the roleplay effective for?

3. What is a topic sentence?
4. How do learners work in the Chatroom method?

5. What is the method of Images and why is it useful?

6. What is the method а Story Mountain?
7. What ways of improving writing for learners do you know?

8. What is the motivation of the teacher in the method «Having an audience – reader response»?
9. What are the most effective correction codes?

10. What can traditional spelling texts replace?
II Choose the correct variant

1… is also effective before story writing.

a) Speedwriting
b) Roleplay
c) Chatroom
2. A topic sentence is … sentence in a paragraph that introduces the main idea of that paragraph.

a) the first

b) the last

c) the second

3. Images can help … think of ideas for different kinds of writing tasks.

a) teachers

b) learners

c) kids

4… is a fun activity you can use to extend learners’ vocabulary and also heighten their awareness of parts of speech and syntax.

a) Word cards

b) Madlibs

c) Dictogloss
5. Word cards are a great way of … and recycling vocabulary in…. .

a) repeat; class

b) building up; class

c) building up; home

6. Dictogloss can also be used in class to help teens … the quality of their writing as it encourages them to focus on communicating key ideas clearly and accurately.

a) worsen

b) improve

c) maintain 

7. Learners … to write interesting content and think about accuracy if they know their writing is going to be read by … their English teacher.

a) will be not more motivated; someone other than

b) will be more motivated; someone other than

c) will be more motivated; only

8… is a class spelling competition where learners take turns to spell complete words correctly and win points.

a) Spelling

b) Correction codes
c) A spelling bee
III Complete the following sentences:
1. Speedwriting helps learners…

2. As well as thinking about vocabulary related to the image, learners could think of all…
3. Before writing a story it is useful…
4. One of the best ways for learners to improve their writing and make it more interesting…
5. Madlibs is a fun activity you can use to extend…
6. Dictogloss can also be used in class to help teens
7. A spelling bee is a class spelling competition where learners…
IV Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	1. This key moment should be full of…
	… key words and information as they listen (not every word!).

	2. Word cards are a great way of…
	… as a reader too, not just focus on accuracy.

	3. The teacher dictates a text and the learners write down…
	… the mistakes they make if they correct their own.

	4. It’s motivating for the teacher to give learners feedback…
	… suspense and excitement and is followed by a solution to the problem.

	5. Learners become more conscious of…
	…building up and recycling vocabulary in class.


V State whether the following statements are true or false. Correct the false ones.

1. Roleplay is not also effective before story writing.

2. Speedwriting helps teachers jot down all the ideas and information they have about a subject.

3. In the method “Chatroom” learners work in pairs and write to each other as if they were chatting online about a certain topic.

4. Images can help learners think of ideas for different kinds of writing tasks.

5. Word cards are a great way of building up and recycling vocabulary in home.

6. Dictogloss can also be used in home to help teachers improve the quality of their writing as it encourages them to focus on communicating key ideas clearly and accurately.

7. Learners will be more motivated to write interesting content and think about accuracy if they know their writing is going to be read by only their English teacher.

8. Learners become more conscious of the mistakes they make if their mistakes correct their English teacher.

9. A spelling bee is a class spelling competition where learners take turns to spell complete words correctly and win points.

VI Choose one of the method and introduce it before the audience.

Karen Frazier
Teaching Writing to Young Learners

Writing, in any language, can be so much fun! It’s exciting to send messages and letters to people in a language that they understand. Everyone enjoys describing events in their lives, talking about pictures and places, and sharing their thoughts and ideas. Many also like to create stories and songs, too! So, how can we, as teachers, help our ELT students develop this type of enthusiasm for sharing and writing in English?

Children enjoy the beginning stages of writing, when they are learning the letters or characters. Young learners are very willing to work at tracing letters and words. They are usually eager to learn how to print their names and the names of their brothers, sisters and pets. It’s this interest in writing that we want to maintain as we help our students learn and continue to develop their English writing skills. Yet writing can be a challenging skill for children to learn. So what can we do to help them retain their interest in writing while they develop their skills and confidence in writing in English?

To be able to write in English, students must have a basic foundation and understanding of the spoken language. To get our students prepared to write, we need to provide opportunities for them to recycle and review the language they already know. They need to know how to identify and talk about objects and people in English in order to write something about them. Of course, they must also know how to write the alphabet letters so that they can learn to spell words that they know. Finally, they need to know some basic sentence patterns in order to write sentences that are meaningful to them.

Students must also be able to read some words and sentences because the skill of reading goes hand-in-hand with learning to write. Reading provides the opportunity for students to become more familiar with language patterns, and it develops their vocabulary. Yes, reading, as well as listening and speaking, are important in helping our students learn to write. So our writing activities should always include these skills as part of the pre-writing steps.
Steps for Beginner Writers:

1. Use pictures to stimulate comments and discussion

Have students draw their own pictures or bring in photos. Or, you can provide pictures for them from magazines, the internet and other sources.

Some of the first recognizable pictures that most children draw are pictures of themselves and their family. If they have pets, they often like to draw them. Favorite places, like houses and landscapes with the sun, are also among the first things that children like to draw. Therefore, as you prepare your young students for writing activities, primarily focus on having them draw these types of pictures.

2. Have students describe and talk about their pictures

Be sure to provide plenty of chances for your students to talk about and share pictures. Children enjoy talking about people, places and events that are important to them. Let them share their pictures and thoughts about these pictures with each other. This also gives them a great opportunity to review and practice their English. It helps them remember what they already know and builds confidence.

3. Help students write down what they have said

For young writers, this often means that you will do much of the writing at the very beginning. You write down the sentences that your students use to describe their pictures. Then you can have the students trace the sight words or the key vocabulary. As the children develop more ability and confidence in their writing, they can start writing the descriptions on their own under their pictures. They may start with one or two words in the beginning and will gradually start to write a sentence on their own. More confident and experienced students of English can write their own longer descriptions of their pictures (two to three sentences). The main goal of this step in writing is to encourage and capitalize on the natural interest that children have in describing what they see.

4. Have the students read each other’s captions and descriptions of the pictures

After they read, they can share ideas with each other in small groups. Then you can have them work together in small groups to add another sentence to the description.

5. Have students use their descriptions to create their own little books

As beginner ELT students become more skilled in writing words and sentences, they can expand on their own one-sentence descriptions by adding extra words, like adjectives, or one or two more sentences. If you have them describe several of their own pictures, they can then put them together to make their own small book. This is a great motivator for the students. They will enjoy reading their books and will be look forward to writing more. You could also let them take their books home to share their stories, and new writing skills, with their families.

You can also motivate your students of all levels to write by providing them with real-life writing exercises. For example, they can write about something that happened while they were all together in your English class. Start by talking about what happened as a class and then encourage each of the students to draw a picture and write a sentence or two about the event. Next have them share their sentences with the class and finally combine all the sentences into a story. It becomes a small book that was written by the class.

Other types of real-life writing activities include making lists of vocabulary words, making lists of things to buy at the store, and writing notes, text messages and emails to friends. You can also have your students create their own comic strips or keep a simple journal in which they share thoughts in English with you.

These are just a few of the ways you can keep your students engaged in writing in English. There are many activities that can be used which give children a realistic reason to write. Whatever activity you choose to use should be one that is motivating and that taps into your students’ interests. Doing this will help keep your students enthusiastic about writing in English.
(https://oupeltglobalblog.com/2013/04/16/teaching-writing-to-young-elt-learners/)


TASKS

I Answer the following questions:
1. What do children like most of all at the initial stages of writing?
2. What opportunities does teaching writing provide? 

3. What do students rely on while writing? 

4. What is the most powerful argument for teaching writing?

5. What should students know in order to be ready to write?
6. Which skills enable students to become more familiar with language models and develop vocabulary?

7. What should students use to stimulate comments and discussion?

8. What types of pictures should first be drawn by children?

9. What helps students remember what they already know and builds confidence?
10. What is the main goal in the task to write thing which was said?

11. What should children do to make their own small book?

12. What are the types of real-life writing activities?

13. What is the goal of action tool?

14. How does it help to fill each box as the teacher introduces the stage or strategy?

15. What should teacher do when addressing a new class? 

16. How does the writing stage differ from pre-writing?

17. What is the writer responsible for? 

18. What is the key to editing? 
II Complete the following sentences:

1. Children enjoy the beginning of writing stages, when they ...

2. To be able to write in English, students must have...

3. They need to know how to identify and talk about...

4. Students must also be able to read some words and sentences because...

5. Therefore, as you prepare your young students for writing activities, primarily focus on...

6. As the children develop more ability and confidence in their writing, they can...

7. After they read, they can...

8. You can also motivate your students of all levels to write by providing them with...

9. You can also have your students create their own comic strips or keep a simple journal in which they share...

10. Whatever activity you choose to use should be one that...
11. Other types of real-life writing activities include….
12. Demonstrating how to write promotes …

13. With a strong teacher-student connection …

14. Strategies such as brainstorming, cueing and clustering …

15. In the writing stage of  the process, the student …

16. The Writing Process Chart offers a graphic …

17. Students may be resistance because of …

18. The tools that follows apply strategies that …

19. Because of grade school classroom experiences …


III Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	Everyone enjoys describing events in their lives…
	… to work at tracing letters and words.

	Young learners are very willing…
	… talking about pictures and places, and sharing their thoughts and ideas.

	To get our students prepared to write, we need….
	... to share their stories, and new writing skills, with their families

	Of course, they must also know how to write the alphabet letters…
	… so that they can learn to spell words that they know.

	Students must also be able to read some words and sentences because…  
	… the skill of reading goes hand-in-hand with learning to write.

	You could also let them take their books home ….
	… to provide opportunities for them to recycle and review the language they already know.

	Learners need to know how to identify and talk about objects and people in English in order…..
	….when they are learning the letters or characters.

	Have students use their descriptions….
	….to print their names and the names of their brothers, sisters and pets.

	Children enjoy the beginning stages of writing….
	….to create their own little books

	Learners are usually eager to learn how….
	….to write something about them.

	Students more readily accept… 
	 …that leads to building relationships.

	With teacher guidance and personal experience …

	..emulate experienced writers and make conscious choices regarding their own writing.

	Writing Process Chart allow them (students)  to …
	…when teachers visually communicate their abilities to take risks.

	The tools that follow apply strategies …
	…students will eventually employ their own systematic direction in writing a processed paper

	Together students and teachers share an emotional commonality…
	…that assist students with effective communication by helping them find and fix errors at this stage.

	Writing does not have to be fearsome and is…
	 …not a choice but an expectation.


IV State whether the following statements are true or false. Correct the false ones.
1. Children enjoy the beginning stages of writing, when they are learning phonetics and grammar.
2. Young learners are very willing to work at tracing letters and words. 

3. Some of the first recognizable pictures that most children draw are pictures of animals and birds.

4. If you have them describe several of their own pictures, they can then put them together to make their own small book.

5. Favorite places, like rivers and lakes, are also among the first things that children like to draw. 

6. Children enjoy talking about people, places and events that are important to them. 

7. After student read, they can think about it alone.

8. Learners will enjoy reading their books and will be look forward to sell them.

9. After they read, students can share ideas with each other in small groups.

10. As the children develop more ability and confidence in their writing, they can start writing the descriptions in the groups.
11. The double-edged arrows between boxes not only visually promote a process for writing but also provide a sense of ownership for the writer.

12. Teachers can diagnosis the skills of different classes and individuals to determine students’ needs but do not choose the appropriate tools to meet those needs.

13. During writing several students immediately begin recording their thoughts, some are afraid to look back at their prewriting or produce more prewriting, some fidget or distract, and some just lay the pen down and say, “I can’t.”

14.  In the writing stage of the process, the student writes without censorship.

15. Students hardly identify the audience and purpose of their papers and write with a wrong style and voice.

16. Students’ writing should not be assessed on revision or editing skills; however, teachers and peers provide students with immediate feedback.

17. It is better for students to receive a quick response than to sit and ponder at the expense of losing creative thought. 


V Choose the correct variant:
1. To be able to write in English, students must have….
 a) a tutorial and supplementary materials.
 b) an average level of knowledge.

 c) a basic foundation and understanding of the spoken language.

2. Learners need to know how.......objects and people in English in order to write something about them.
a) describe with details

b) to identify and talk about 

c) draw on the board and think

3. ........ provides the opportunity for students to become more familiar with language patterns, and it develops their vocabulary.
a) Reading
b) Writing

c) Grammar knowledge

4. Why do learners draw pictures and use them in the learning process?
a) to have fun time

b) to better know each other

c) to stimulate comments and discussion

5. Children enjoy talking about ..... that are important to them.

a) animals, birds and fish
b) smartphones and gaming consoles

c) people, places and events

6. After they ..... they can share ideas with each other in small groups.
a) write

b) read

c) learn

7. Have students use..... to create their own little books.
a) their descriptions 
b) their dreaming

c) their experience

8. You can also motivate your students of all levels to write by providing them with real-life....
a) test exercises.
b) writing exercises.
c) speaking exercises.

9. Find in "real-life writing activities"…..
a) making lists of vocabulary words and writing notes, text messages and emails to friends. 

b) invent a short term.
с) write in the directory everything that happens in real life.
10. Whatever activity you choose to use should be one that is...... and that taps into your students’ interests.
a) interesting

b) true

c) motivating

11. Writing is … part of life that is not a choice but an expectation.
a) natural

b) fearsome
c) intersting
12. During preparing … draft, students have a revised draft that contextually provides organized and clear communication. 

a) first 

b) final
c) every 

13. The editing stage has right and wrong answers, and students must be aware…

a) that only the right answers are acceptable.
b) they will have a chance to correct them while final stage.

c) they have no chance to correct them while final stage.
14. Completion of the Writing Process Chart page is …

a) is an introducing of all stages before moving to the writing stage.
b) an ongoing activity throughout the course of the curriculum.

c)  an ongoing activity moving to the writing stage.
15. When grading students’ work in editing stage, the more evidence you give to show that errors are not acceptable…

a) the more students will respond with intense, serious editing.
b) the less would be desire to write.

c) the more would be desire to write.
16. The writing stage differs from the prewriting stage in that …

a) you need to follow censorship. 

b) the piece now begins to take a narrative form.

c) you do not need to follow censorship.
VI Explain the meaning of the following words and word combinations:
1. Writing process chart. 

2. Brainstorming. 

3. Cueing.
4. Clustering. 

5. Censorship.
VІІ Make a summary of the article and highlight things, that you think you need to pay attention to.
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Importance of Academic Writing in Adult Education

The ability to write texts that clearly state the focus and scope of the topic under discussion, the perspective(s) of the author (and others if appropriate), support for those perspectives, and clear conclusions drawn from the discussion is a critical component of literacy practices in schools, from middle school to high school. This focus has been part of education practice since the 1980s (see, for example, discussion in Spack, 1998; Street, Fox, & Ellis, 2010), although much writing in schools has focused on narrative texts (Reid, 1993; Shanahan, 2015; Zamel, 1982, 1987). The importance of this type of writing has increased significantly in importance since the introduction of the Common Core State Standards (CCSS) for English Language Arts in many states.  

In adult education, similar standards have been introduced through the College and Career Readiness Standards, which aim to equip adult learners for effective participation in academic and workforce settings to attain economic self-sufficiency (Pimentel, 2013; U.S. Department of Education, 2016). In order to achieve these goals, adults need to understand complex processes, be problem solvers, have some degree of computer literacy, and attain both oral and writing fluency in professional English (Casner-Lotto & Barrington, 2006; Elander et al., 2006; Parrish & Johnson, 2010). Even many minimum wage jobs, such as taking orders in restaurants, parking cars, or providing security, require workers to use computer software, make independent decisions, and find solutions to problems. These tasks involve high-level language skills, critical thinking skills, computer literacy, and confidence. The College and Career Readiness Standards (CCRS) state clearly what adults in academic, professional, and workforce settings need to be prepared to do: carry out complicated learning tasks, use academic language and complex texts, use evidence from texts to anchor their ideas, and build knowledge through non-fiction works. 

In response to this trend, academic writing tasks have been added to some exams used in adult education to determine the postsecondary or workforce readiness of adult learners. For example, the new General Education Development (GED) exam has an academic text-based writing section. The Accuplacer and Compass also have sections devoted to writing, although the most widely administered writing subtests assess grammar, punctuation, and spelling rather than the ability to write extended discourse.  

Key Features of Academic Writing
A number of authors have articulated clearly the key features of academic writing (e.g., Scheiber, 1987; Spack, 1988), which include the ability to

  Create, argue for, and support a thesis statement;

  Use and credit sources; 

 Abstract and summarize supporting information;

  Write precisely and concisely using appropriate vocabulary and sentence structure;

  Submit a well-edited piece that is easily understood by a native English-speaking professor;

  Write argumentative, technical, and informative texts.

 In order to understand writing requirements in academic contexts (college and university), which many adult learners are seeking to enter, Rosenfeld, Courtney, and Fowles (2004) surveyed professors in Master’s and Ph.D.  programs concerning literacy practices in their fields and disciplines. Their survey focused on what academic literacy practices the GRE should test in order to determine whether a candidate for admission to an MA or Ph.D. program can perform them. Survey respondents rated 36 of the 39 task statements provided as important or very important for entering students to be able to perform competently. The following 12 tasks were rated the highest (Rosenfeld, Courtney, & Fowles, 2004, pp. 14-15): 

 1. Credit sources appropriately; 

 2. Organize ideas and information coherently; 

3. Use grammar and syntax that follow the rules of standard written English, avoiding errors that distract the reader or disrupt meaning;

4. Avoid errors in mechanics (e.g., spelling and punctuation);

 5. Abstract or summarize essential information (e.g., from speeches, observations, or texts); 

6. Analyze and synthesize information from multiple sources; 

7. Integrate quoted and referenced material appropriately;

 8. Develop a well-focused, well-supported discussion, using relevant reasons and examples; 

9. Write clearly, with smooth transitions from one thought to the next; 

10. Write precisely and concisely, avoiding vague or empty phrases;

 11. Revise and edit text to improve its clarity, coherence, and correctness;

 12. Work independently to plan and compose text. 

Research in college and university programs for students learning English (e.g., Matsuda, 2006) has found that students receive differing amounts of instruction in these skills in writing courses, even those that focus on academic writing. As Matsuda noted, “In many composition classrooms, …language issues beyond simple ‘grammar’ correction are not addressed extensively, even when the assessment of student texts is based at least partly on students’ proficiency in the privileged variety of English” (Standard Written English) (Matsuda, 2006, p. 640). If students do not receive this instruction in college composition classes, it is doubtful that they receive it in courses that meet general education requirements or in adult education courses where college and university credit is not granted.  


Concerns about Academic Writing in Adult Education

Given the demands of academic writing and research that demonstrates that it is not always taught in college and university courses, what is the picture in adult education classes? Those who have studied these contexts have found that students are struggling and not always succeeding. For example, Coon (in Coon & Jacobsen, 2014), concludes, “In my community college work, I noticed that a lot of students were coming in, but many weren’t making it out, just out of the writing courses, and sometimes this derailed their college plans and aspirations completely.” Spurling, Seymour, and Chisman (2008), in a longitudinal study of adult ESL classes in California, found that 56% of ESL learners in non-credit classes did not advance a single level. An article in The Atlantic (Hulbert, 2014) found that “barely more than a third of community-college enrollees emerge with a certificate or degree within six years.” These challenges are not confined to adult education. A study by the Harvard Graduate School of Higher Education (2011) found that only 56% of students who begin bachelor’s degrees obtain them within six years. Considering this challenge, Hinkel (2004) speculates that students may be stumbling during their general education courses, taken during the first years of a higher education program, because of their lack of academic reading and writing skills.
(https://www.researchgate.net/publication/309467693_Teaching_Writing_to_Adult_English_Language_Learners_Lessons_From_the_Field)

TASKS

I Answer the following questions: 
1. What is a critical component of literacy practices in schools?

2. Since what time has the importance of this type of writing increased significantly in importance?

3. Why have standards been introduced in adult education through the College and Career Readiness Standards?

4. What do The College and Career Readiness Standards (CCRS) prepare adults to do?

5. Why have academic writing tasks been added to some exams used in adult education?

6. What section does the new General Education Development (GED) exam have?

7. Who has articulated clearly the key features of academic writing?

8. What have Rosenfeld, Courtney, and Fowles done in order to understand writing requirements in academic context?

9. When did Rosenfeld, Courtney, and Fowles survey professors in Master’s and Ph.D.  programs concerning literacy practices in their fields?

10. What has research in college and university programs for students learning English found?

11. How many learners did not advance a single level in non-credit classes according to Seymour, and Chisman?

12. Why may students be stumbling during their general education courses?
II  Complete the following sentences:

1. This focus has been part of education practice since…

2. In order to achieve these goals, adults need to…

3. Even many minimum wage jobs, such as…

4. Survey respondents rated 36 of the 39 task statements provided as…

5. If students do not receive this instruction in college…

6. Those who have studied these contexts have…

7. A study by the Harvard Graduate School of Higher Education found that only…

8. In many composition classrooms…
9. These tasks involve high-level language skills…

10. Considering this challenge, Hinkel speculates that students may be…
III State whether the following statements are true or false. Correct the false ones:
1. The ability to write texts that clearly state the focus and scope of the topic under discussion has been part of education practice since the 1970s. 
2. The standards that have been introduced through the College and Career Readiness Standards, which aim to carry out complicated learning tasks, use academic language and complex texts and build knowledge through non-fiction works. 
3. Even many minimum wage jobs involve high-level language skills, critical thinking skills, computer literacy, and confidence. 
4. Reading tasks have been added to some exams used in adult education to determine the postsecondary or workforce readiness of adult learners. 
5. The new General Education Development (GED) exam has an academic text-based listening section. 
6. The Accuplacer and Compass also have sections devoted to writing. 
7. Rosenfeld, Courtney, and Fowles have articulated clearly the key features of academic writing. 

8. Rosenfeld, Courtney, and Fowles survey respondents rated 23 of the 39 task statements provided as important or very important for entering students to be able to perform competently.
9. A study by the Harvard Graduate School of Higher Education found that only 56% of students who begin bachelor’s degrees obtain them within six years.
10. Spurling and Seymour found that 56% of ESL learners in non-credit classes get good knowledge of English. 

IV Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	1. The ability to write texts that clearly state the focus and scope of the topic under discussion, support for those perspectives, and clear conclusions drawn from the discussion…
	… adults in academic, professional, and workforce settings need to be prepared to do.

	2. In order to achieve these goals, adults need to understand complex processes…
	…administered writing subtests assess grammar, punctuation, and spelling rather than the ability to write extended discourse.  

	3. The College and Career Readiness Standards (CCRS) state clearly what…
	…is a critical component of literacy practices in schools, from middle school to high school.

	4. Even many minimum wage jobs, such as taking orders in restaurants, parking cars, or providing security…
	…require workers to use computer software, make independent decisions, and find solutions to problems.

	5. The Accuplacer and Compass also have sections devoted to writing, although the most widely…
	… be problem solvers, have some degree of computer literacy, and attain both oral and writing fluency in professional English.

	6. In order to understand writing requirements in academic contexts…
	…it is doubtful that they receive it in courses that meet general education requirements or in adult education courses where college and university credit is not granted.

	7. Research in college and University programs for students learning English…
	…found that 56% of ESL learners in non-credit classes did not advance a single level.

	8. If students do not receive this instruction in college composition classes…
	…has found that students receive differing amounts of instruction in these skills in writing courses, even those that focus on academic writing.

	9. Spurling, Seymour, and Chisman , in a longitudinal study of adult ESL classes in California…
	…found that only 56% of students who begin bachelor’s degrees obtain them within six years.

	10. A study by the Harvard Graduate School of Higher Education …
	…Rosenfeld, Courtney, and Fowles surveyed professors in Master’s and Ph.D.  programs concerning literacy practices in their fields and disciplines.


V Choose the correct variant:

1. The ability to write texts that clearly state the focus and scope of the topic under discussion, the perspective(s) of the author (and others if appropriate), support for those perspectives, and clear conclusions drawn from the discussion is a critical component of literacy practices…

a) in schools

b) in colleges

c) in universities

2. In order to achieve education goals, adults need to…

a) carry out complicated learning tasks, use academic language and complex texts

b) use evidence from texts to anchor their ideas, and build knowledge through non-fiction works

c) understand complex processes, be problem solvers, have some degree of computer literacy, and attain both oral and writing fluency in professional English

3. Even many … , such as taking orders in restaurants, parking cars, or providing security, require workers to use computer software, make independent decisions, and find solutions to problems.

a) minimum wage jobs

b) maximum wage jobs

c) average wage jobs

4…state clearly what adults in academic, professional, and workforce settings need to be prepared to do.
a) The new General Education Development (GED) exam

b) The College and Career Readiness Standards (CCRS)

c) The Common Core State Standards (CCSS)

5. The new General Education Development (GED) exam has an academic text-based …

a) writing section.
b) reading section.
c) listening section.
6…have articulated clearly the key features of academic writing.

a) Rosenfeld, Courtney, and Fowles

b) Scheiber, Spack

c) Spurling, Seymour, and Chisman

7. When did Rosenfeld, Courtney, and Fowles survey professors in Master’s and Ph.D.  programs concerning literacy practices in their fields and disciplines?

a) in 2005

b) in 2004

c) in  2003

8. If students do not receive this instruction in college composition classes, it is doubtful that they receive it…

a) in courses.
b) in university.
c) at home.
9. Spurling, Seymour, and Chisman (2008), in a longitudinal study of adult ESL classes in California, found that 56% of ESL learners in non-credit classes…

a) got good knowledge.

b) did not advance a single level.

c) advance a single level.

10. A study by the Harvard Graduate School of Higher Education (2011) found that only 56% of students who begin bachelor’s degrees obtain them …

a) within five years.

b) within seven years.

c) within six years.

11. When has Hinkel speculated that students may be stumbling during their general education courses, taken during the first years of a higher education program?

a) in 2001

b) in 2004

c) in 2005

VI Unscramble the letters and explain the meaning of each word.

1. neteqerumir 
2. npisidilec 
3. pylaproripate 
4. sylevinetex 
5. rypefocinic 
6. dogaltilinun 

7. luspecate 
8. letynrehoc 
9. efkorcorw 

(longitudinal, appropriately, workface, extensively, speculate, requirement, proficiency, discipline, coherently).

VII Find synonyms from the text to the following words and word-combinations:

1. Essentially, substantially 
2. To inject, to bring in 
3. Ability, facility 
4. A mission, an assignment 
5. To define, to formulate 
6. Suitable, correct 
7. A study, a research 
8. To show, to display 
9. To dedicate, to addict 
10. To trip, to slip up 

(task, to introduce, survey, significantly, to demonstrate, skill, to articulate, to stumble, to devote, appropriate)
VIII  Put the sentences in the order they are used in the text.

1. Survey respondents rated 36 of the 39 task statements provided as important or very important for entering students to be able to perform competently.
2. In response to this trend, academic writing tasks have been added to some exams used in adult education to determine the postsecondary or workforce readiness of adult learners.
3. Spurling, Seymour, and Chisman, in a longitudinal study of adult ESL classes in California, found that 56% of ESL learners in non-credit classes did not advance a single level.
4. “In many composition classrooms, …language issues beyond simple ‘grammar’ correction are not addressed extensively, even when the assessment of student texts is based at least partly on students’ proficiency in the privileged variety of English.
5. This focus has been part of education practice since the 1980s, although much writing in schools has focused on narrative texts.
6. These tasks involve high-level language skills, critical thinking skills, computer literacy, and confidence.

IX Supply the information from the text corresponding to each date.

1. since the 1980s

2. 1987; 1988

3. 2004

4. 2006

5. 2008

6. 2011

7. 2014

Teaching Vocabulary to Young Learners
The Importance of Teaching Vocabulary

One of the beauties of the English language is the diversity of the vocabulary available to it's users. It is also one of the things that can make English hard to get to grips with. Misused vocabulary can make even the most fluent speakers seem inexperienced; on the other hand getting it right gives the speaker confidence and an increased ability to express themselves. Furthermore, a good vocabulary ranges increasing reading comprehension, ability in technical subjects and written ability.

All good reasons to make sure that your vocabulary teaching is interesting, useful and effective, don't you think?

The Not-so-secret Secrets to Good Vocabulary Teaching

1. Make it interesting - this is often the hardest part of teaching vocabulary. See below for some fun activities to make the lessons engaging for students of all levels.

2. Keep it relevant - Don't teach words your students cannot or will not use - you're only going to put them off and make them think that learning vocabulary is a pointless exercise. If you're following a particular curriculum or book use your common sense, I've seen a book for 3-year-old students which wanted them to learn the word 'syringe'. These were students who were new to learning English and it was not a relevant or achievable word, so the teacher quite rightly cut it from the vocabulary target words for the week.

3. Set achievable goals- This applies to 3 main areas;

· The words you are targeting - are they suitable for the students ability?

· The amount of time you give students to learn them - don't expect your class of 7-8 year-old students to learn their words overnight, by the same token if you give them too long it won't be a priority. Generally, you want to introduce the words on Monday, practice through the week, and test on Friday (or some variation of this based on your class schedule).

· The number of words you set - Avoid giving long lists of words, its better to learn 5 words well and be able to use them effectively in a sentence; than to try to learn 25 words which are then confused, misspelt and forgotten.

4. Teach words in context - I never have students write definitions of words, I much prefer that they use the words in a sentence they made on their own. They are more likely to remember the word, better at using and it's a great chance to sneak in extra writing practice.

Make It Interesting: Ways to Make Vocabulary Fun

Below are just a few suggestions for activities to make vocabulary practice fun. These are primarily aimed at young learners.

Teaching Spelling
· Sparkle - An old game but a good one. Have all members of the class stand up, choose a spelling word and have each student say one letter to spell out the word. After the last letter has been said the word 'Sparkle' is called out and the next student in line is out of the game! For example: Word = Cat, Student 1 - 'C', Student 2 - 'A', Student 3 'T', Student 4 - ' Sparkle', Student 5 is out!

· Spelling Bulls-eye - Particularly good fun with an energetic class! Split you class into 2 teams. Students go head to head to spell target words, the winner uses a soft ball (or scrunched up paper) to aim at a bulls-eye (circular target) and score points for their team. Pick your teams carefully so students are paired against those of similar ability.

· Spelling Battleships - Loosely based on the traditional board game, words take the place of the ships. Assign students into pairs. Each student has two copies of a battleships grid (10 x 10 square, labeled A-J across and 1-10 down). They put each of their words into the grid without their partner seeing. Then you play like regular battleships. Guess a square (e.g. B7) and the partner calls out 'hit' (and tells you the letter) or 'miss'). Students can try to guess the place of words if they feel confident, but it costs them 1 turn. It helps them to become familiar with the words and recognize patterns.

Teaching Meaning
· Word Ladder - Write the target words on large cards (laminate if you intended to use them again) and place them on the floor in a line to make the ladder. Split your students into 2 teams who line up at opposing ends of the 'ladder'. 1 student from each team start (at the same time) before they can go forward one step on the ladder they must tell you the meaning of the word, or use it in a sentence. If they get it right the step forward. The both keep going until they meet it the middle. Then it's rock, scissor, paper (or some variation of) to decide who can stay on the ladder. The winner continues, the loser has to go to the back of their team's line, and a new team member starts from the beginning of the ladder. First team to the end of the ladder claims a point. (Warning: This game can get very, very excitable)

· Guess the Word - Place students back to back on chairs. Give each one a list of words, student A gives a definition or sentence but does not say the target word. Student B has to guess what the word is. Once they get it right, Student B makes a new sentence with a different word.

· Vocabulary Puzzle - Download a printable puzzle template. Take a marker and write the definition or a sentence across the whole puzzle. Then cut it up. Repeat for as many words as you want. Mix the pieces up. Students have to reassemble the puzzle and then match it to the correct vocabulary word. This is a great hands-on activity for students who finish their classwork quickly.

(https://owlcation.com/academia/Teaching-Vocabulary-to-Young-Learners)
 TASKS

I  Answer the following questions: 
1. What is one of the beauties of the English language?
2. What can misused vocabulary make?

3. What is a good vocabulary?
4. How many words are you giving for learners?

5. What is a great chance to sneak in extra writing practice?
6. What can you say about Sparkle?
7. What is based on the traditional board game?
8. What way is to make vocabulary fun?

9. What game is used for teaching spelling?
10. What game is used for teaching Meaning?

11. What is a great hands-on activity for students?
12. What Secrets to Good Vocabulary Teaching are viewed in the article?

13. Why should not teacher use difficult words for young students?
14. What are the main goals the teacher should set?

15. Why is learning words in context useful?

16. What activities aimed at facilitating vocabulary were induced in the article?

17. What is the aim of the game Sparkle?

18. What is the aim of the game Word Ladder?
II Complete the following sentences:

1. Misused vocabulary can make…

2. Don't teach words your students…

3. If you're following a particular curriculum…

4. The amount of time you give students to learn them -…

5. Avoid giving long lists…

6. They are more likely to…

7. Avoid giving long lists of words…
8. Write the target words on large cards (laminate if you intended to use them again) and…
9. This is a great hands-on activity for students who…
III Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	Sparkle - …
	… particularly good fun with an energetic class! Split you class into 2 teams. 

	Word Ladder - …
	… loosely based on the traditional board game, words take the place of the ships. 

	Guess the Word - …
	… download a printable puzzle template. Take a marker and write the definition or a sentence across the whole puzzle.

	Spelling Bulls-eye - …
	… place students back to back on chairs.

	Spelling Battleships - …
	… an old game but a good one. Have all members of the class stand up, choose a spelling word and have each student say one letter to spell out the word.  

	Vocabulary Puzzle - …
	… write the target words on large cards (laminate if you intended to use them again) and place them on the floor in a line to make the ladder. 


IV State whether the following statements are true or false. Correct the false ones.

1. The diversity of the vocabulary is one of the things that can make English easy to get to grips with.

2. Correct vocabulary can make even the most fluent speakers seem inexperienced; on the other hand getting it right gives the speaker confidence and an increased ability to express themselves.

3. A good vocabulary range increasing reading comprehension, ability in technical subjects and written ability.

4. Make the study interesting - this is often the easiest part of teaching vocab.

5. Teach words your students cannot or will not use.

6. These were students who were new to learning English and it was a relevant or achievable word.

7. Expect your class of 7-8 year-old students to learn their words overnight.

8. Avoid giving long lists of words, it’s better to learn 5 words well and be able to use them effectively in a sentence.
9. Furthermore, a good vocabulary range increasing reading comprehension, ability in technical subjects and written ability.
10. Make it interesting - this is often the lightest part of teaching vocabulary.
11. Sparkle - A new game but a good one.
12. Generally, you want to introduce the words on Monday, practice through the week, and test on Friday (or some variation of this based on your class schedule).

13. Spelling Battleships - Loosely based on the traditional fly game.
14. Guess the Word - Place students back to back on themselves.
15. Students have to reassemble the puzzle and then match it to the correct vocabulary word.
V Choose the correct variant:

1. One of the beauties of the English language is the …of the vocabulary available to it's users.

a) diversity

b) easiness

c) perspicuity

2. Misused vocabulary can make even the most fluent speakers seem…

a) experienced.
b) inexperienced.
c) clever.
3. If you're following a particular curriculum or book use…

a) the information in book.
b) your sense of humor.
c) your common sense.
4. Generally, you want to introduce the words on…, practice through the…, and test on …

a) Friday, weekend, Monday.
b) Monday, week, Friday.
c) Tuesday, month, Friday.
5. Its better to learn … words well and be able to use them effectively in a sentence; than to try to learn 25 words which are then confused, misspelt and forgotten.

a) 5

b) 20

c) 30
6….increasing reading comprehension, ability in technical subjects and written ability.

a) a bad vocabulary range

b) a good vocabulary range
c) a good speaking
7. See below for some fun activities to make the lessons engaging for students of…

a) first level.
b) second level.
c) all level.
8. Avoid giving….

a) short list of words.
b) long lists of words.
c) 5 words.
VI Suggest your games to teach vocabulary to young learners.

The team of teachers
 of University of Portland

Five Ways to make Teaching High School Vocabulary Fun and Interesting

Teachers face a variety of challenges on a day-to-day basis, but perhaps their biggest challenge is helping students become successful. A struggling student or struggling group of students is often blamed on the instructor or the instructor’s teaching. One way to ensure that all students experience the same levels of success is finding more innovative, engaging ways to teach in order to facilitate student participation in topics that might not be the most fun to learn. For instance, while high school vocabulary might not seem like the most interesting subject for students, learning new words and their meanings is essential to any student’s education.

But how does a teacher go about engaging students in learning high school vocabulary – a subject that students may not be the most passionate about? There are a variety of different methods teachers can deploy aside from the textbook and test method. Here’s a look at five high school vocabulary teaching methods that are fun, interesting and sure to engage students.

Vocabulary Bingo

After teachers put students through the typical curriculum (i.e., learn the word and what it means), it’s time to engage students in fun, lighthearted activities that will help them retain the information. One such activity is vocabulary bingo. Have the students make bingo cards, placing words they just learned in the various places on the card. Then, read the definitions of the word. If the students have that word, they’ll color in the box on their cards where it exists. This helps students put the definition with the word itself. Teachers can also reward students who complete bingo with prizes or extra credit points.

Word charting

The goal of teaching vocabulary is to expand a student’s word knowledge. One way to do this is by encouraging students to use vocabulary words in their lives. This is where word charting comes in. Teachers can encourage students to do this outside of the classroom while they’re at home. For instance, if students have just been taught the word “cacophony,” which means discordant sounds, encourage them to look for real-life scenarios to use it. Have students chart when they used it to describe something in their lives. For instance, a student may drop a dish on top of another dish in the sink and use “cacophony” to describe the sound it made. Give extra credit or prizes to the students that chart the most vocabulary words over a certain time in their proper contexts.

Short stories

Another way to make teaching vocabulary more fun is to have students create a short story or screenplay using the words they’ve just learned. Teachers can also make this a final project or midterm project. Typically, this will go over much better than a final exam, and students will be more willing to engage and get creative with such a task, especially if a large portion of their grade depends on it.

Write songs

To piggyback off the previous point, another way for students to better retain words is to have them write songs using them. This is also a project that will get the creative juices flowing with students. Break them up into groups and have them write lyrics with their new words in context of their definitions. Be sure to also offer extra credit for students who go above and beyond just writing lyrics, such as for groups that actually put music with their songs or record them to play them back to the rest of the class. Writing poetry with newly learned words is another option that could fall within this category.

Pictionary

Games have proved to be a better way to engage students and help them retain information in the classroom. And one game that could apply to new vocabulary words is Pictionary. Have students divide into groups and then diagram word definitions as best as they can, as their peers attempt to guess them. Another game might consist of students acting out words in short skits for classmates to guess. Such games are fun and are sure to produce a lot of laughs as students learn new words.

(https://education.cu-portland.edu/blog/classroom-resources/five-ways-to-make-teaching-high-school-vocabulary-fun-and-interesting/)
TASKS

I Answer the following questions: 
1. What is the way to ensure that all students experience the same levels of success?
2. What is essential to any student’s education?
3. What should students do if they have the word, which definition the teacher reads, in their bingo card?
4. How can teacher reward students who complete bingo?
5. What way of teaching the vocabulary makes students use new words in real life?
6. What is the third way to make teaching vocabulary more fun?
7. What can teacher make as a final project or exam?
8. What project will get the creative juices flowing with students?

9. When should teacher offer extra credit during the project work with songs?

10. What game could be applied to learn new words? 
II Complete the following sentences:

1. A struggling student or struggling group of students…

2. For instance, while … vocabulary might not seem…

3. Here’s a look at five high school vocabulary teaching methods…

4. Have the students make bingo cards…

5. The goal of teaching vocabulary is…

6. Have students chart…

7. Typically, this will go over much better…

8. Break them up into groups and have them write lyrics…

9. Writing poetry with newly learned…

10. Another game might consist of students…
III Match the name of the offered way of teaching with its main point:
1. Vocabulary Bingo
a. describing something with the word from active vocabulary

2. Word charting
          b. lyrics or poetry

3. Short stories

c. card with words

4. Write songs

d. acting the meaning of words

5. Pictionary

e. story written by student

IV Give your opinion about pros and cons of the introduced ways of teaching vocabulary.

B. Anuthama, 

Anna University of Technology Chennai, Tamilnadu

Strategies for Teaching Vocabulary

Abstract 

Vocabulary is difficult to teach because of the complexity of its linguistic, semantic and psycho-cognitive aspects. So teachers should keep looking for ways to substitute rote repetition with more effective techniques. This paper first throws light on current research and practice in teaching vocabulary and moves on to explain some of the innovative methods for teaching vocabulary. The first strategy discussed is called “The Ripple Effect.” According to this methodology the meanings of a word often radiates from the centre along several lines by focusing on different features of the original object. Another method in teaching vocabulary involves the use of colour as colours have tremendous influence on human beings. “The Word Wall” was originally designed to develop vocabulary learning skills and to internalize new vocabulary items. These three methods yield fruitful results in vocabulary acquisition.

Introduction: Current Research and Practice in Teaching Vocabulary 
A word is defined as including the base form (e.g., make) and its inflections and derivatives (e.g., makes, made, making, maker and makers). Since the meanings of these different forms of the word are closely related, it is assumed that little extra effort is needed to learn them. While this may be true, a study of Japanese learners showed that they did not know many inflections and derivative suffixes for English verbs (Schmitt and Meara 1997). So, these forms should be taught with due care. 
Vocabulary learning is more than the study of individual words. Nattinger and DeCarrico (1992) have observed that a significant amount of the English language is made up of lexical phrases, which range from phrasal verbs (two or three words) to longer institutionalized expressions. There are three approaches to vocabulary instruction and learning. These three approaches -- Incidental Learning, Explicit Instruction and Independent Strategy Development --are presented in seven teaching principles. 
The first principle deals with providing opportunities for the Incidental Learning of vocabulary. Nagy, Herman and Anderson (1985) observe that learning vocabulary from contexts is a gradual process. The Incidental Learning of vocabulary through extensive reading can benefit language curricula and learners at all levels. According to Coady (1997), the role of graded readers is to build up learners’ vocabulary and its related structures, until they can graduate to more authentic materials. Low proficiency learners can benefit from graded readers because they will be repeatedly exposed to high frequency vocabulary. 
The second principle delves into the diagnosis of which of the 3,000 most common words learners need to study. This is discussed under the second approach Explicit Instruction. For second language learners entering university, Laufer (1992) found that knowing a minimum of about 3,000 words was required for effective reading at the university level, whereas knowing 5,000 words indicated academic success. 
The third principle deals with providing opportunities for the intentional learning of vocabulary. Intentional learning through instruction, significantly contributes to vocabulary development. Explicit Instruction is particularly essential for beginners whose lack of vocabulary limits their reading ability. Coady calls this the beginner’s paradox. He wonders how beginners could learn enough words to learn vocabulary through extensive reading when they do not know enough words to read well. His solution is to have learners supplement their extensive reading with the study of the 3,000 most frequent words until the forms and meanings of words become automatically recognized, that is, “sight vocabulary” (words recognized immediately while reading. 
The fourth principle deals with providing opportunities for elaborating word knowledge. Nation (1990) identifies various aspects of word knowledge such as knowing related grammatical patterns, affixes, common lexical sets and typical associations and how to use the word receptively and productively. Receptive knowledge means being able to recognize one of the aspects of word knowledge through reading and listening. Productive knowledge means being able to use words in speaking and writing. 
The fifth principle focuses on providing opportunities for developing fluency with known vocabulary. Fluency partly depends on developing sight vocabulary through extensive reading and studying high frequency vocabulary. Fluency exercises include timed and paced readings. In timed readings, learners may try to increase their speed by sliding a 3x5 card or a piece of paper down the page to increase their speed while attempting to comprehend about 80% of a passage. In paced readings, the teacher determines the time and pushes learners to read faster. The sixth principle of guessing from context comes under Independent Strategy Development. To guess successfully from context, learners need to know about 19 out of every 20 words (95%) of a text, which requires knowing the 3,000 most common words. However, even if one knows these words, Kelly (1990) concludes that unless the context is very constrained, which is a relatively rare occurrence or unless there is a relationship with a known word identifiable on the basis of form and supported by context, there is little chance of guessing the correct meaning. As guessing from context fails to direct attention to word form and meaning, relatively little learning occurs. 
The seventh principle involves examining different types of dictionaries and teaches learners how to use them. Bilingual dictionaries which provide L1 synonyms have been found to aid vocabulary learning. Due to this factor, a bilingual dictionary helps lower proficiency learners in reading comprehension more because their lack of vocabulary is a significant factor in their inability to read (Knight, 1994). Bilingualized dictionaries essentially do the job of both a bilingual and a monolingual dictionary. Whereas bilingual dictionaries usually provide just an L1 synonym, bilingualized dictionaries include L2 definitions, L2 sentence examples as well as L1 synonyms. A further advantage is that, they can be used by all levels of learners. Advanced learners can concentrate on the English part of the entry and beginners can use the translation. 
Electronic dictionaries with multimedia annotations offer a further option for teachers and learners. Unfamiliar words are most efficiently learned when both pictures and text are available for learners. Learning vocabulary through Incidental, Intentional and Independent Approaches requires teachers to plan a wide variety of activities and exercises. As learners’ vocabulary expands in size and depth, extensive reading and the use of independent strategies may be increasingly emphasized. Extensive Reading and Listening, Translation, Elaboration and Fluency Activities, Guessing from Context and Using Dictionaries, all have their own roles to play in systematically developing vocabulary of learners.

 Strategies for Teaching and Learning Vocabulary

 The first innovative strategy to be discussed is called “The Ripple Effect.” This method has been successfully implemented after considerable research done by Mu Fengying of China. My paper is based on the article published by her in the online journal named “Forum.”(Volume 34, January- March 1996 page 8) This is analysed in detail. 

The Ripple Effect

 According to Sweetser (1990), a polysemous word usually has a core meaning and all the other meanings come from it by means of a metaphor. The word-meaning expansion works like a ripple, which starts from a centre and extends outward. The centre or the core may denote a physical entity in the material world with a clear focus. This is extended to refer to other physical entities which it resembles. Finally, its meaning may be broadened to abstract ideas by a metaphor. 

Application in teaching 

The Ripple Effect can be tried very well with the tertiary level learners. The teacher can help learners understand that the majority of English words have more than one meaning. These meanings of a word are often related. There is almost always a core meaning with all the other meanings coming from it and with the help of imagination and association the meanings can be linked together. To make the concept very clear, three examples have been worked out based on the ripple diagram given by Mu Fengying. (…)

Benefits of Ripple Effect
 
Teachers find the Ripple Effect strategy a powerful one in vocabulary comprehension, retention and production. Learners learn how to make associations and use their imagination in the learning process. It enables learners to understand a word better. The diagramming can illustrate not only many meanings of a word, but also the links between those meanings. When selected carefully, it can also demonstrate collocations and idiomatic usages. Through the links provided in a diagram, learners will more easily understand an abstract or alien concept. It is also helpful in fostering the target-culture awareness. Metaphorical thinking and language use are universal, but the actual associations are culture-specific. The method makes this very clear. In the classroom application of this method, diagramming can be made simpler. When the students once get familiarised with the concept, what is needed is that just activating the imagination. 

Teaching Vocabulary in Colour 

Another useful method in teaching vocabulary involves the use of colour. This methodology has been tested by Gnoinska (1998), an English teacher working at the Teacher Training College in Sosnowiec, Poland. The classroom research conducted by her using colour to teach vocabulary gave fruitful results. The article published by her in the online journal “Forum” (Volume 36 No: 3, July-September1998, page 12) focuses on this concept. According to her, colours have a tremendous influence on human health and psyche. Lack or overabundance of certain colours can cause physical or emotional disorders. Exposure to colour vibrations is used in the treatment of a number of diseases and mental problems. 
The colour of the classroom walls, curtains or even the colour of the teacher’s clothes can either soothe or irritate learners. Colour is also an important tool in visual thinking. It separates ideas so that they can be seen more clearly. It stimulates creativity. Colour captures and directs attention. Even conventionally outlined notes can benefit from colour coding; maps, cluster maps, mandalas and most expressive drawings are considerably more effective in colour (Williams, 1983).

 Using colour to teach vocabulary 

It is a well-known fact, “Tracing a picture of the definition produces better recall than writing the definition and creating one’s own visual image is more effective than tracing” (Wittrock, 1977 p. 171). Using colour in a number of ways produces similar results. Learners concentrate better, spending more time processing a word and find learning more interesting and pleasant. Colour is useful in learning and revising, as well as making learners and teachers become aware of the ways in which they should approach certain tasks. Coloured chalk or pencils can be used for learning spelling and pronunciation, for remembering the word’s grammar, for teaching semantic categories and word differences, for learning morphology and for drawing learners’ attention to words and for stimulating discussions.

 Benefits of Teaching Vocabulary in Colour 

Colouring words helps learners to concentrate on the task and extends the time and attention learners give to each word to be learnt. Underlining words or decorating them with coloured pencils is an activity no student can get wrong and the feeling of success is extremely encouraging for all learners. Texts and exercises coloured with pencils look more familiar or personal to learners and are much easier to work with, than clean texts while revising the material. 

Classroom Practices

 
We could use coloured chalk or pencils to practice pronunciation.

 Example: 1. /p/ - put, cap, price 

2. /t/ - take, water, great 

3. /k/ - cat, maker, back 

4. /b/ - bat, cabin, tub

 5. /d/ - dog, bird, dry

 6. /g/ - gun, begin, bag

 7. / / - Chair, teacher, church 

8. /d / - jug, geometry, bridge

 9. /m/ - man, famous, game 

10. /n/ - nose, manner, fan

 We could mark stressed syllables in words. Example: De- mand, pre- tend, a-llow, impor-tant, pro-mo-tion, in-sin-cere. We could mark concrete nouns in one colour and abstract ones in another. Example: Agent, freedom, candidate, liberty, reporter, joy, informer, death. We could use different colours to identify countable and uncountable nouns, transitive and intransitive verbs and mark different parts of speech. Countable and Uncountable nouns: Example: Student, milk, book, rice, table, ice, pen, coffee, man, ink, camera, money. Transitive and intransitive verbs: Example: • He sold his bike. • He sat in the chair • They booked a ticket. • The ship sank suddenly • Vijay cooked a nice meal. • I slept very well Different parts of speech: Example: • Delhi is the capital of India. • He is the principal of the college. • They wait for the bus daily. • I can speak the regional language of the place. • They lived happily.

We also teach semantic categories and word differences by underlining all words in a text connected with a given topic with a coloured pencil. We could mark adjectives, with positive and negative meanings, with different colours and underline synonyms or antonyms of certain words. We could also practise morphology by means of colouring all prefixes and suffixes in a passage and underlining the stems of given words.

The Word Wall Approach 

The research work that has been done on vocabulary learning so far has focused on three findings. According to Grabe and Stoller (1997), vocabulary learning requires multiple exposures to new lexical items in various discourse contexts. Multiple exposures, of varying intensities and in contexts different in nature are said to gradually lead to a large recognition vocabulary. According to the second research, elaborate vocabulary learning occurs when learners make meaningful connections between new and already familiar words. Consequently, students use known words in new contexts and use new words with practical associations. This in turn allows for faster processing of words which are related semantically. According to Stahl, context can be a powerful influence on learners’ vocabulary growth. But learning words from context is a long term process. By means of explicit instruction, language teachers can “compress that process so that students can learn more words in a shorter period of time” (Stahl, 1999 p.14). 
The Word Wall Approach accommodates the three principles of vocabulary learning mentioned above. The Word Wall provides opportunities for multiple exposures to lexical items. It encourages learners to make connections between new and known words. It can be used in response to meaningful contexts or to build relevant contexts around new words. Equally important, the Word Wall promotes active learner involvement, a key to effective learning in general. The Word Wall Approach (Green 1993) was originally designed to develop vocabulary learning skills and to internalize new vocabulary items. Green literally surrounded his learners with words using a set of word-filled wall panels, each with a different background colour corresponding to a different curricular objective such as phonic elements, word form classes and grammatical forms and spelling patterns. The ever-present “walls of words” became an integral part of his (Green) classroom.

 Benefits of Word-Wall Approach
 
The walls of words were not used as the only instructional tool for vocabulary development in his classroom. Learners consulted the Word Wall as a Thesaurus and spell-check during writing assignments. They used it as a resource during language development lessons. Specific lessons and competitive games were devised around the Word Wall to encourage the development of vocabulary learning strategies. They build learners’ word power through explicit instruction, implicit learning, multiple exposures and opportunities for making meaningful connections among word. Repetition and recycling are made possible by using the Word Wall approach. The possibility for learners to see, touch, hear, say and write the words, resulted in greater vocabulary retention and an enthusiasm for learning vocabulary.

 Conclusion 

This paper has discussed some of the innovative strategies that can be employed in teaching vocabulary. We understand from the discussion of the Ripple effect method that the meanings of a word are often related. There is always a core meaning with all the other meanings extending from it. Imagination and association are techniques to link the meanings together. Many learners consider learning vocabulary as a tedious job. They come to rely on incidental learning, finding intentional studying boring and inefficient. Teachers develop various mnemonic (aiding the memory) strategies employing action, music, drawing and fantasy. One such strategy is developing vocabulary with the help of colour. The Word Wall approach helps learners build their vocabulary and vocabulary-learning strategies. The versatility of the approach makes it attractive for teachers in a range of instructional settings. In all cases, the Word Wall can assist learners in building their vocabulary, thereby improving their language proficiency and ability to function in the target language.
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TASKS

I Answer the following questions: 
1. Why is it difficult to teach vocabulary?

2. What are three methods of teaching vocabulary?

3. What are three approaches to vocabulary instruction and learning?

4. What does receptive knowledge mean?

5. What article is this paper based on?

6. What can the diagramming illustrate?

7. Whom has the methodology that involves the use of color been tasted by? 

8. What colored chalk or pencils can be used for?

9. What does vocabulary learning require?

10. What can language teachers do by means of explicit instruction? 

11. Where can The Word Wall be used? 

12. How do many learners consider learning vocabulary?

13. In which way can The Word Wall assist learners? 

II Complete the following sentences:

1. The second principle delves into…

2.  Productive knowledge means…

3. Bilingualized dictionaries…

4. The center or the core may…

5. The color of the classroom walls,…

6. We also teach…

7. According to the second research, elaborate vocabulary learning occurs when…

8. The Word Wall Approach was originally designed…

9. Green literally surrounded his learners with…

10. Specific lessons and competitive games were…

III Match the beginning of each sentence in the left-hand column with the endings in the right-column. Combine the sentences so that they make sense.
	Nattinger and DeCarrico have observed…
	…a core meaning and all the other meanings come from it by means of a metaphor.

	Nagy, Herman and Anderson observe that…
	…multiple exposures to new lexical items in various discourse contexts.

	According to Coady the role of graded readers is…
	…that learning vocabulary from contexts is a gradual process.

	Laufer found that…
	…a tremendous influence on human health and psyche.

	Nation identifies various aspects…
	…to build up learners’ vocabulary and its related structures, until they can graduate to more authentic materials.

	According to Sweetser a polysemous word usually has…
	…a significant amount of the English language is made up of lexical phrases, which range from phrasal verbs (two or three words) to longer institutionalized expressions.

	According to Gnoinska colours have…
	…of word knowledge such as knowing related grammatical patterns, affixes, common lexical sets and typical associations and how to use the word receptively and productively.

	According to Grabe and Stoller vocabulary learning requires…
	…knowing a minimum of about 3,000 words was required for effective reading at the university level, whereas knowing 5,000 words indicated academic success.


IV State whether the following statements ate true or false. Correct the false ones.

1. The sixth principle of guessing from context comes under Incidental Learning.

2. Advanced learners can concentrate on the English part of the entry and only they can use the translation.

3. Electronic dictionaries with multimedia annotations offer a further option for teachers and learners.

4. Teachers find the Ripple Effect strategy a feeble one in vocabulary comprehension, retention and production.

5. Through the links provided in a diagram, learners will hardly understand an abstract or alien concept.

6. According to Gnoinska, colours have a tremendous influence on human health and psyche.

7. Colouring words precludes learners to concentrate on the task and extends the time and attention learners give to each word to be learnt.

8. The Word Wall provides opportunities for multiple exposures to lexical items.

9. The ever-present “walls of words” became an integral part of Green’s classroom.

10. Repetition and recycling are made impossible by using the Word Wall approach.
V Choose the correct variant. 

1. These three approaches – Incidental Learning, Explicit Instruction and Independent Strategy Development -are presented in … teaching principles.

a) five

b) eight

c) seven

2. What method has been successfully implemented after considerable research done by Mu Fengying of China?

a) “The Ripple Effect”

b) Colouring

c) The Word Wall

3. How many examples have been worked out based on the ripple diagram to make the concept very clear?

a) four

b) nine

c) three.

4. The Word Wall approach helps learners to build their… strategy.

a) Vocabulary

b) Vocabulary-teaching 

c) Grammar 

5. Learners consulted The Word Wall as…

a) useless

b) important thing

c) Thesaurus

6. The Word Wall promotes active learner…, a key to effective learning in general.

a) training

b) repetition

c) involvement

7. According to …, a polysemous word usually has a core meaning and all the other meanings come from it by means of a metaphor.

a) Sweetser

b) Mu Fengying

c) Kelly

8…. and recycling are made possible by using the Word Wall approach.

a) Repetition

b) Memorizing

c) Renovation

VI Which of these methods do you consider to be the most effective?  Prove your opinion. 

Sarah Macfadyen
Different methods of teaching grammar

English grammar is notoriously difficult to learn for both native and second-language speakers. There are so many intricacies, obscure rules, and exceptions that it comes as no surprise that different generations of teachers have used various approaches to teaching grammar to train literate English writers. In the past, memorization-based techniques that relied on repetition slowly gave way to more creative methods. Today, we live in a society that prizes literacy and is willing to adapt to more effective methods to achieve the best results in teaching grammar.

Diagramming Sentences

One of the older forms of teaching grammar, diagramming sentences, first appeared in the 19th century. This method involves visually mapping the structures of and relationships between different aspects of a sentence. Especially helpful for visual learners, this method disappeared from modern teaching at least 30 years ago. Different forms of diagramming are used to visualize sentences, from the Reed-Kellogg System to dependency grammar, but all organize the functions of a sentence in a way that illustrates the grammatical relationships between words. More recently, diagramming sentences has had a small pop-culture resurgence in prints of famous opening sentences and websites that allow you to diagram to your heart’s content.

Learning through Writing

This method is often used in schools in the U.S. and Canada. Students are encouraged to explore language through creative writing and reading, picking up correct grammar usage along the way. If there are specific problems with certain grammatical rules, these are covered in a more structured lesson. An emphasis is now being placed upon language acquisition over language learning, as it has been observed that learning grammar by memorization does not work well and that students are better able to recognize and understand grammatical rules when lessons are more interactive (i.e., they have to apply these rules in their own writing). Repeated practice is also important and easily achieved through creative or personal writing exercises.

Inductive Teaching

The inductive method of teaching grammar involves presenting several examples that illustrate a specific concept and expecting students to notice how the concept works from these examples. No explanation of the concept is given beforehand, and the expectation is that students learn to recognize the rules of grammar in a more natural way during their own reading and writing. Discovering grammar and visualizing how these rules work in a sentence allow for easier retention of the concept than if the students were given an explanation that was disconnected from examples of the concept. The main goal of the inductive teaching method is the retention of grammar concepts, with teachers using techniques that are known to work cognitively and make an impression on students’ contextual memory.

Deductive Teaching

The deductive method of teaching grammar is an approach that focuses on instruction before practice. A teacher gives students an in-depth explanation of a grammatical concept before they encounter the same grammatical concept in their own writing. After the lesson, students are expected to practice what they have just been shown in a mechanical way, through worksheets and exercises. This type of teaching, though common, has many people—including teachers—rethinking such methods, as more post-secondary level students are revealing sub-par literacy skills in adulthood. As one former teacher states, deductive teaching methods drive many students away from writing because of the tediousness of rote learning and teacher-centered approaches.

Interactive Teaching

Another method of teaching grammar is to incorporate interactivity into lessons. Using games to teach grammar not only engages students but also helps them to remember what they’ve learned. This method allows teachers to tailor their lessons to the different learning styles of students. For instance, each student can be given a large flashcard with a word on it, and the students must physically arrange themselves into a proper sentence. Other games can include word puzzles or fun online quizzes.

Over the years, many methods have been developed for teaching grammar and have been built upon, abandoned, or combined, all with the same goal in mind—teaching students how to communicate effectively and understand how to use the English language. Because of the grammatical complexity of English, each method has its pros and cons. Some lessons are less likely to be remembered, while others may require more in-depth explanation and practice. Regardless of how grammar is taught, a well-rounded understanding of English grammar is the most important factor in improving the literacy of students.
(https://www.inklyo.com/methods-of-teaching-grammar/)

TASKS

I Answer the following questions: 
1. What is the society, we live in, today?

2. When did diagramming sentences appear?

3. What are diagramming sentences used for?

4. What countries often use learning grammar through writing?

5. What lessons make students be better able to recognize and understand grammatical rules?

6. What does the inductive method expect students to do?

7. What explanation of the concept is given? 

8. What method involves visually mapping the structures of and relationships between different aspects of a sentence?
9. What does a teacher give students before they encounter the same grammatical concept in their own writing?

10. Why do deductive teaching methods drive many students away from writing?

11. What does the interactive method allow teachers to do?

12. Why does each method have its pros and cons?

13. What method is often used in schools in the U.S. and Canada?

14. What is the main goal of the inductive teaching method?

15. Is the deductive approach the most traditional method of grammar teaching?
16. What method allows teachers to tailor their lessons to the different learning styles of students?

17. Are students active or passive during use of inductive approach?

18. What is the main disadvantage of inductive approach?
II
State whether the following statements are true or false. Correct the false ones.
1. Broadly speaking, in teaching grammar, there are two approaches that can be applied.

2. The presentation of the grammar in non-explicit approach is mostly visual: through actions and pictures.

3. When using the non-explicit approach, grammatical rules are given to the students.

4. Many say that non-explicit approach is the best method for adults learners.

5. The deductive approach is the most unused method of grammar teaching.

6. The advantage, and disadvantage, of the deductive approach is that it is difficult and hard to memorize.

7. The most obvious disadvantage of the deductive method is that if the teacher doesn’t speak the students’ L1 fluently, they won’t be able to explain the grammar.

8. There are no of similarities between the inductive approach and the non-explicit approach.

9. As a learner, inductive approach keeps your brain passive as you try to figure out how the grammar works.

10. The advantage of inductive approach is that it takes little time.
11. English grammar is notoriously difficult to learn for both native and second-language speakers.

12. One of the older forms of teaching grammar, diagramming sentences, first appeared in the 15th century.

13. Deductive method involves visually mapping the structures of and relationships between different aspects of a sentence.

14. Learning through Writing method is often used in schools in Ukraine and Canada.

15. Using games to teach grammar not only engages students but also helps them to remember what they’ve learned.

16. The deductive method of teaching grammar is an approach that focuses on instruction before practice.

17. The reason that this can also be advantageous is that students aren’t as focused on remembering what words mean or what the rule is because it is explicitly laid out for them.

18. Deductive method of teaching grammar is to incorporate interactivity into lessons.

19. Over the years, many methods have been developed for teaching grammar and have been built upon, abandoned, or combined, all with the same goal in mind—teaching students how to communicate effectively and understand how to use the English language.

20. Regardless of how grammar is taught, a well-rounded understanding of English grammar is the most important factor in improving the literacy of students.

III   Complete the following sentences:

1. When using the non-explicit approach, grammatical rules…
2. After that the teacher could start speaking in...

3. Due to this, regular concept checks are...

4. The deductive approach is the most...

5. If a teacher was teaching comparatives using this method, adjectives...

6. The advantage, and disadvantage, of this is...

7. Also, students can be sure that...

8. The reason that this can also be disadvantageous is...
9. Also, as it’s not as engaging, it’s easy for the students to…

10. Either way, this makes … explanations a chancy … 

11. Instead, students learn … through examples and …

12. Once the teacher thinks the students get it, the teacher … 

13. When using this approach, the teacher … , not necessarily directly, …

14. It takes more time to prepare for, and …

15. In fact, if you’ve taught a specific grammar point a number of times before, it will …
16. In the past, memorization-based techniques that relied on repetition…

17. More recently, diagramming sentences has had a small pop-culture resurgence in prints of famous opening sentences and websites that…

18. Students are encouraged to explore language through creative writing and reading…

19. Repeated practice is also important and easily achieved…

20. If a teacher was trying to teach how to change regular verbs into the simple past…

21. The reason that this can also be disadvantageous is that students…

22. The teacher can then correct errors when appropriate or, if students don’t ask questions to solidify the rule in their mind…

23. For instance, each student can be given a large flashcard with a word on it, and…

24. Over the years, many methods have been developed for teaching grammar and have been built upon…

25. Regardless of how grammar is taught, a well-rounded understanding of English grammar…

IV   Choose the correct variant.

1. How many different approaches are there in teaching grammar that can be applied?

a) Four
b) Three
c) Two
2. The presentation of the grammar in Non-explicit Approach is mostly...
a) through actions and pictures.
b) through reading and listening.
c) through writing and talking.
3. What is the advantage of Non-explicit approach?

a) It does not require much effort.
b) It is easy to use.
c) It is completely engages the learner.

4. For what age category is the Non-explicit approach best for learning?

a) for young learners
b) for adults
c) for both
5. Which approach is the most traditional method of grammar teaching?
a) Non-Explicit approach
b) Deductive approach;
c) Inductive approach
6. What is the advantage and disadvantage of deductive approach?

a) it is outdated and unused 

b) it is hard and difficult
c) it is easy and familiar
7. How do learners work during deductive approach usage?

a) actively
b) extremely actively
c) passively
8. Which two approaches have many similarities?

a) The inductive approach and the deductive approach;

b) The inductive approach and the non-explicit approach;

c) The deductive approach and the non-explicit approach.

9. How do learners work during inductive approach usage?

a) actively
b) extremely actively
c) passively
10. What is the main disadvantage of inductive approach?

a) It takes more time.
b) It is difficult for understanding.
c) Many students are used to learning passively.
11.  What method involves visually mapping the structures of and relationships between different aspects of a sentence?

a) Deductive

b) Diagramming Sentences

c) Interactive Teaching

12. One of the oldest forms of teaching grammar, diagramming sentences, first appeared in the…

a) 19th century

b) 18th century
c) 20th century

13. … of teaching grammar involves presenting several examples that illustrate a specific concept and expecting students to notice how the concept works from these examples.

a) Deductive

b) Diagramming Sentences

c) Interactive Teaching

14. Deductive approach is  the most …method of grammar teaching

a) efficient

b) proper

c) tradional

15. Learning through Writing method is often used in schools in …

a) the U.S. and Canada

b) Canada and America

c) the U.S. and Ireland

16. … method of teaching grammar is to incorporate interactivity into lessons.

a) Deductive

b) Diagramming Sentences

c) Interactive 

V
Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	English grammar is notoriously difficult…
	… “The block is under the table” and having students do activities (e.g. moving the blocks) so that they discover what is being conveyed in the sentence.

	The presentation of the grammar is mostly visual…
	…and it is harder to gage whether the concept has been mastered.

	After that the teacher could start speaking in full sentences, …
	…but it is my opinion that using this approach with low level adults can still be effective as long as the students are shown respect and are aware of why you are doing different things.

	True, adults aren’t as ready to be taken out of their comfort zones as children, …
	…likewise discovered and not directly discussed.

	It can lead to confusion for some students…
	…as you try to figure out how the grammar works.

	The teacher would explain how the adjectives change when…
	… it will likely come to you quite naturally.

	Also, as it’s not as engaging, it’s easy for the students…
	… through actions and pictures.

	For the inductive approach, rules are…
	…to learn for both native and second-language speakers.

	As a learner, this approach keeps your brain active…
	…to lose focus and mentally drift off.

	In fact, if you’ve taught a specific grammar point a number of times before, …
	…comparing and show a few examples.


VI. Match the name of the methods with its features.

	Diagramming Sentences
	exploring language through creative writing and reading, picking up correct grammar usage along the way.

	Learning Through Writing
	incorporating interactivity into lessons

	Inductive Teaching
	an approach that focuses on instruction before practice.

	Deductive Teaching
	involves visually mapping the structures of and relationships between different aspects of a sentence.

	Interactive Teaching
	involves presenting several examples that illustrate a specific concept and expecting students to notice how the concept works from these examples.


VII. Divide the text into several parts and make up headings to each part. Be ready to speak about different kinds of approaches to teaching grammar and their usage.

Head Teacher III (English) 

 San Juan High School, Mexico, Pampanga 
Effective Grammar for High School

There has been added focus on teaching grammar effectively, as the K to 12 program is being implemented fully and in light of the Asian integration and globalization. High school students, whether they are headed to college or into the workforce, need a command of Standard English grammar. The best practice for teaching grammar in today's classroom is to provide grammar instruction in the context of writing lessons.

Today, in most high school classrooms, long gone are the days of sentence diagramming and Warriner's English Grammar and Composition textbooks. Decades of research showed that teaching grammar in isolation had no impact on improving how students used language. However, that doesn't mean students still don't need to speak and write well. Notice the phrasing: 'speak and write well' rather than 'speak and write well.' That's Standard English grammar at work.

The best practice in teaching grammar today is to incorporate it into writing lessons. Constance Weaver, a professor at Miami University in Oxford, Ohio, and author of several books on grammar instruction including Teaching Grammar in Context, links grammar instruction to the way young children acquire language. They emulate the speech they hear.

In writing workshop classes, students learn grammar in short mini-lessons as they work on essays, stories, and poetry. When students learn grammar in the context of writing, they discover that skillful writers think about what they want to say and how they want to say it.

In their book Grammar for High School: A Sentence Composing Approach, Don and Jenny Killgallon from Johns Hopkins University, argue for teaching grammar by analyzing the work of great writers. Their idea works like this: find examples of various grammatical structures from authentic works of literature. Students can collaborate to uncover what the structure is and how the writer used it in the sentence. Then, teach them to imitate the structure in their writing.

It is no secret that teaching high school grammar is not the easiest task. Sure, there are the few select students who live for adverbs and conjunctions, but the rest of the students are simply taking a grammar class to meet the requirements for graduation. For this reason, teaching high school grammar is particularly challenging.

If grammar teachers simply try to teach grammar rules in a boring, traditional way, chances are the students will zone out. Instead of finishing the class being excellent writers, they will barely pass and poor grammar will haunt them into the future. Luckily, teaching high school grammar does not have to be boring. There are simple ways that high school grammar teachers can engage their students, and help them to retain the information as they enter the outside world.

Teachers should use real-life examples to draw the students in. Use the students’ actual names and pair them with objects around the classroom. It is also a good idea to bring in popular local hangouts to get the students even more involved.

Another way to make grammar lessons more entertaining is to make them humorous. A teacher can do this by using jokes for examples or by creating a funny story about someone the students know, such as the school principal. When students are laughing, they are paying attention. Teach in color identifying the parts of a sentence simply by labeling them is very tedious. Instead, create a color code for the students to use. For example, they can label all of the nouns red, the verbs green and the adjectives blue. Of course, this is just using basic sentence parts, but the concept can be integrated into any advanced grammar lesson. By color coding the sentences, teachers are not only making the lesson more fun, they are also helping the visual learners in the classroom.

Most people are competitive by nature, especially high school students. Teachers should take advantage of this trait by creating games that help the students learn the different grammar rules. Some ideas are to create a Jeopardy-type game, with simple questions and answers. Another idea is to have chalkboard races, where the class is divided into two teams that race each other to properly write out sentence diagrams. Teachers could also have sentences prepared that do not have any punctuation in them, and the students have to compete against each other to see who can properly punctuate the sentences the fastest. Each contest should have a prize of some sort to make it more motivating for the students. This can be something tangible, such as candy or soda, or it can simply be extra credit points or a pass to get out of a homework assignment.

Teaching high school grammar can be very challenging. However, if teachers are committed to making the experience relevant and rewarding for the students, they will see amazing results. Students will look forward to coming to class, they will behave better and they will achieve higher grades. Plus, the teacher will have a lot more fun teaching. 
(https://www.pressreader.com/philippines/sunstar pampanga/20170624/281762744260612) 
TASKS

I Answer the following questions: 
1. What is the best practice for teaching grammar in today's classroom?

2. Does teaching grammar in isolation have any impact on improving how students used language?
3. Who links grammar instruction to the way young children acquire language? Why?

4. How does the idea of Don and Jenny Killgallon work?

5. Is it easy to teach grammar in high school?

6. What will be the result, if grammar teachers simply try to teach grammar rules in a boring, traditional way?

7. Why should teachers use real-life examples?

8. Can grammar lessons be humorous? Why?

9. What feature of high school students should be used by teachers?

10.  What games can be offered to high school students to study grammar?

11. Should there be a prize in grammar games?

II Complete the following sentences:

1. High school students, whether they are headed to college or into the workforce…

2. The best practice for teaching grammar in today's classroom is…

3. Decades of research showed that…

4. In writing workshop classes, students learn grammar in…
5. When students learn grammar in the context of writing, they…

6. When students are laughing, they are…

7. By color coding the sentences, teachers are not only making the lesson more fun, they are also…

8. Teachers should take advantage of…

9. Teachers could also have sentences prepared that…

10. Each contest should have a prize of some sort to…

III Search the text for the information about:
Constance Weaver

Don and Jenny Killgallon

Jeopardy-type game

Chalkboard races

IV Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	High school students, whether they are headed to college or into the workforce,…
	…to draw the students in.

	Notice the phrasing: 'speak and write well'…
	…especially high school students.

	Instead of finishing the class being excellent writers, they…
	…to uncover what the structure is and how the writer used it in the sentence.

	Students can collaborate…
	…very challenging.

	Teachers should use real-life examples…
	…to make it more motivating for the students.

	Teachers could also have sentences prepared that…
	…to make them humorous.

	Another way to make grammar lessons more entertaining is…
	…need a command of standard English grammar.

	Most people are competitive by nature,…
	…will barely pass and poor grammar will haunt them into the future..

	Teaching high school grammar can be…
	…rather than 'speak and write good.'

	Each contest should have a prize of some sort…
	…do not have any punctuation in them.


 

V State whether the following statements are true or false. Correct the false ones.

1.  High school students, whether they are headed to college or into the workforce, need a command of irregular English grammar.

2. Decades of research showed that teaching grammar in isolation had a huge impact on improving how students used language. 

3. Constance Weaver, a Doctor of Philology at Miami University in Oxford, Ohio, links grammar instruction to the way young children acquire language. 
4. When students learn grammar in the context of writing, they discover that skillful writers think about what they want to say and how they want to say it.

5. It is no secret that teaching high school grammar is the easiest task. 

6. Each contest should have an extra question of some sort to make it more motivating for the students. 

7. Most people are competitive by nature, except high school students.

8. The ways that high school grammar teachers can engage their students, and help them to retain the information as they enter the outside world are very difficult.

9. Using the students’ actual names and pair them with objects around the classroom is also a good idea to bring in popular local hangouts to get the students even more involved.

10. If teachers are committed to making the experience relevant and rewarding for the students, they won’t see any result.

VI Prove that teaching grammar in high school can be interesting.
Deborah Sitorus
  Indonesia University of Education
Teaching Grammar to Young Learners

THE DEFINITION OF GRAMMAR
        When teachers are invited to brainstorm what the term ‘grammar’ means to them, they commonly produce a list such as this:

- Parts of speech (elements or categories)

- Syntactic structures (phrases, clauses, sentence types; roles of elements within larger structures)

- “Correct” sentence structures (subject

- verb agreement and such)

- “Correct” punctuation and other aspects of mechanics

- Appropriate usage (often thought of as “standard” or educated forms)

- Sentence sense; style (appropriate and effective use of syntactic options; ability to manipulate syntactic elements).

According to Longman Dictionary of contemporary English grammar is: "The rules by which words change their forms and are combined into sentences, or the study or use of these rules.” (Longman Dictionary of contemporary English, 2001, p. 619). 

      For many teachers, grammar is the backbone of all language learning. 'Structure', as it is often called, is perceived as the core thread of the language syllabus and, indeed, the majority of school curricula and the majority of course books are designed according to grammatical criteria.

      The question is, if it is important to study grammar, if we need to know grammatical rules, if we want to speak any language. The answer for this question is “No, we do not have to study grammar”. People around the world speak their first language without studying grammatical rules. Small children begin to speak without being aware of grammar (Pinter, 2006). But if people want to use foreign language, grammar is necessary in a way of learning the language more quickly and efficiently. If people know grammatical rules and structures, they are able to understand things themselves. Grammar is essential language skill and it is important for learning foreign language. According to Scrivener (2003), grammar is not just a dry list of facts and rules. It is in our heads and it is a living resource that gives us the ability to communicate our ideas and feelings and to understand what other people say or write to us.

THE CONCEPT OF TEACHING GRAMMAR TO YOUNG LEARNERS

      The Role of Grammar in Teaching Young Learners.

Young children are wonderful in absorbing new language. They can get maximum of language through games and activities that they find funny. Their success in learning foreign language does not depend on their knowledge of grammar. As Pinter (2006) stated that children can use grammatical structures very well, they can speak language clearly, but they are not able to say why they use particular structure. Some children are able to deal with simple grammar at the age of ten or eleven. Teachers, of course, should be aware of grammar and structures that they want their children to know. But they should teach just a minimum of grammar because mastering grammar is to help them speak with organized sentence structures in order to make themselves understood. If our students learn proper speaking habits while they are young, this should help them become good communicators in the future.

       If teachers teach grammar, it is very important to do it in context. For children it is necessary to have lots of opportunities and chances to use the new language in their real lives. Children have to learn new structures and rules in depth, they should feel that they can use what they have learnt for everyday communication (Phillips, 1993).

WAYS OF TEACHING GRAMMAR

       There is a question “How do children learn grammar?”

it is not easy to answer. According to Schrivener (2003), learning is a slow, messy business. It is better to acknowledge that, because then you will not come out of class angry with yourself and saying things like I taught it well, but they did not learn it.   

There are two different ways of teaching new grammatical structure. The grammar can be covert or overt. There is a fundamental difference between teaching grammar through these two ways.

- Covert/inductive grammar - indirect grammar teaching, teacher does not provide grammar rules. There is a text where new grammatical structure is introduced. Children read the text and find out the new structure. Children’s attention is not focused on the structure, but on the text. Children work with the text, they practice new language and the focus does not have to be on the grammar. Children play with the words, sentences and they can take the new grammar in incidentally.

- Overt/deductive grammar - explanation of the new grammatical rules and structures to children. 

Teachers of young learners tend to focus on vocabulary and pronunciation the most, and these are certainly important areas. However, it is important not to neglect grammar in the classroom. It is important that children develop all four skills (reading, writing, listening and speaking), and grammar, along with vocabulary, will allow them to do this.
At the other end of the grammar spectrum, a huge population of communicative language teachers opposes the explicit teaching of grammar. They object to isolating grammar as a system within a system. In line with what Pinter (2006) assumes that teaching grammar in isolation can be a dry and boring activity. Grammar should be learnt intuitively through context and should be inferred through meaning and task. 

However, it is important to keep in mind that children are often not able to think in abstract terms, and are still developing mental concepts. This means they may not be able to analyze language through a grammatical perspective. Try to avoid using metalanguage (e.g.  Passive verb, subject, object) and focus instead on what grammar can do to achieve communication.

Teacher’s lesson plans should include tasks which use grammar to achieve a goal. For example, teacher can ask children to describe a picture, which will involve using present progressive, e.g. “The man is walking with his dog”.

He can ask the children to guess what object is in a bag, which will require them to formulate questions. Activities which embed grammar and teach grammar indirectly motivate children much more than drills or explanations. 

Teacher should make sure all new grammar is taught before the activity. The focus of this, however, should be that the children understand the meaning of the grammar. Teacher can use Indonesia to make sure they understand. Keep in mind that children may learn easily but forget quickly. Recycle new grammar frequently to help them remember

STAGES OF TEACHING  GRAMMAR TO EYL

       Grammar teaching includes FOUR STAGES that children should go through before being able to use a new grammar item (Scrivener, 2003) They need to:

 - Notice the grammar item in presentation Presentation should be: 

 - Clear-there should not be any difficulties in understanding, children should understand the text 

 - Efficient-there should be a maximum of new grammar; children should be forced to use new language 
- Enjoyable and interesting-children should be motivated on the highest level and be interested in the activity. Doing things that they find enjoyable and are interested in them is the best motivation to learn. 

 - Appropriate-it has to be proper for language that is presented 

 - Productive-children should be allowed to make own sentences and questions using the

All previous characteristics can be achieved through following activities:

- using charts 

- texts

- stories

- songs and rhymes 

- dialogues

- visuals for situation

It is not easy to learn a new structure the first time children meet it. The more times children are exposed to the structure, the more sense it will give them. Teachers should plan activities so that there are as many grammar items, he wants children to learn, as possible.

 - Understand the form of the structure - the way it is made up, how the words fit together, what the endings are. They should know the meaning and use of new grammar item. Teacher should show the structure in context, introduce it in the typical situations.

- Practice new language - children should be allowed to try the language in safe environment; they need to practice structures as much as possible. There are some techniques that allow children to practice grammatical rules.

- Use the new grammar item - children should be allowed to use the new language that they have learnt. It may take time before children start to use the new language; even they have practiced the items a lot. Teachers should encourage children to use the language - sometimes getting things wrong and sometimes getting things right, which is the way that people learn new things (Scrivener, 2003). 
      There is one important thing that teachers should be aware. All the things that teachers do in their lessons using the language is grammar teaching. If teachers use English in their lessons as much as possible, they give children language examples. Children can benefit from what teacher says in lesson, they can notice and learn new language including grammar only by the way.

SOME OF TECHNIQUES OF TEACHING GRAMMAR

a. Games 

Celce and Hilles (1988) explain how and why games work for teaching grammar in an ESL classroom. They said that games and problem-solving activities have a purpose beyond the production of correct speech, and are examples of the most preferable communicative activities. They go on to explain that grammar games help children not only gain knowledge but be able to apply and use that learning. 

Additionally, games have the advantage of allowing the students to practice and internalize vocabulary, grammar and structures extensively (Linvolucri & Davis, 1992). They can do this through repeated exposure to the target grammar and because students are often more motivated to play games than they are to do deskwork. Plus, during the game, the students are focused on the activity and end up absorbing the grammar subconsciously. 

While games are motivating for the students, probably the best reason, according to Celce and Hilles (1988), to use games is that the use of such activities both increases the cooperation and competition in the classroom. Indeed games can be used to add excitement through competition or to create bonding between the students, and between the students and teacher. 

Learning a language requires constant effort and that can be tiring, but there are two good reasons why games should be included in the classroom: 

-Games that are amusing and challenging are highly motivating. 

-Games allow meaningful use of the language in context.

b. Songs 

Since the meaning is an important device in teaching grammar, it is important to contextualize any grammar point. Songs are one of the most enchanting and culturally rich resources that can easily be used in language classrooms (Murphy, 1992). Songs offer a change from routine classroom activities. They are precious resources to develop students` abilities in listening, speaking, reading, and writing. They can also be used to teach a variety of language items such as sentence patterns, vocabulary, pronunciation, rhythm, adjectives and adverbs.

Songs also give new insights into the target culture. They are the means through which cultural themes are presented effectively. Since they provide authentic texts, they are motivating. Prosodic features of the language such as stress, rhythm, intonation are presented through songs, thus through using them the language which is cut up into a series of structural points becomes a whole again. 

There are many advantages of using songs in the classroom. Through using contemporary popular songs, especially which are already familiar to children, the teacher can meet the challenges of the children needs in the classroom. Since songs are highly memorable and motivating, in many forms they may constitute a powerful subculture with their own rituals. Furthermore, through using traditional folk songs the base of the learners` knowledge of the target culture can be broadened. Correctly chosen, traditional folk songs have the dual motivating attack of pretty tunes and interesting stories, plus for many students- the added ingredient of novelty (Hill, 1999:29). Most songs, especially folk songs, follow a regularly repeated verse form, with rhyme, and have a series of other discourse features, which make them easy to follow. 

According to Halliwell (1992), the best songs would be those that are either familiar to the children or those, though maybe not familiar, which have an international nature, such as Old MacDonald. Since there is not a strict teaching procedure, the teacher can mainly concentrate on what to teach rather than on how to teach. For instance, while teaching them individual letter sounds or spelling the words, the traditional camp song 'Bingo', or while teaching them counting 'Johnny Works with One Hammer' will be useful. In order to make the songs more meaningful and more enjoyable, motions can be added to the song which parallel the words of the song. Since most children enjoy singing fun and nonsensical lyrics, using easy children songs will be useful. Furthermore, choosing lively action songs through which they can dance or act while singing will ensure a lively atmosphere.

CONCLUSION

       We feel there is no place for explicit grammar instruction for very young learners, if only because they are not cognitively ready for it; not in their first language and certainly not in their second. We do feel, however, that for older young learners (6-13) there is a place for a focus on grammar: not the grammar of abstract rules, but fun grammar which works through examples, games, songs and activities that let learners subconsciously learn the grammar through an age-appropriate critical and creative analysis of language. So far, the usage of songs and games are clarified. The advantages and some key points are explained. It is now more apparent that the teaching of grammar to young learners can be supported effectively by using such resources. According to the characteristics and the needs of the students, and the analysis of a classroom, several techniques can be integrated with such resources. And since teaching is a developing art, which requires innovative and creative ideas to enrich its effectiveness, we must not hesitate to use every kind of teaching resources that we think appropriate to assist our teaching of grammar to young learners.

(https://spsupi.academia.edu/DeborahSitorus)

TASKS

I Answer the following questions: 
1. Do we have to learn grammar rules?

2. What is the difference between the perception of learning the grammatical rules of your native language and a foreign one?

3. Does children's success in learning a language depend on their knowledge of grammar?

4. At what age are children able to deal with grammatical structures?

5. Why should children study at least just a minimum of grammar?

6. Why is it necessary for children to have lots of opportunities and chances to use the new language in their real lives?

7. Can you name two ways of teaching grammar to young learners?

8. What is the main difference between covert and overt ways?

9. What four skills must children develop?

10. What is more important for you in teaching grammar: games or songs? Why?

II Complete the following sentences:

1. According to Longmn Dictionary of contemporary English grammar is :...

2. For many teachers grammar is...

3. Small children begin to speak their first...

4. Some children are able to deal...

5. If our students learn proper speaking habits...

6. According to Schrivener (2003), learning is a slow...

7. Children work with the text, they practice...

8. Teachers of young learners tend to focus on...

9. At the other end of the grammar spectrum...

10. It is important to keep in mind that...

III State whether the following statements are true or false. Correct the false ones:
1. People around the world speak their first language without studying grammatical rules.

2. Grammar is not essential language skill.

3. Young children are wonderful in absorbing new language.

4. Covert grammar - explanation of the new grammatical rules and structures to children.

5. Activities which embed grammar and teach grammar indirectly, motivate children much more than drills or explanations.

6. It is not easy to learn a new structure the first time children meet it.

7. Games don't have the advantage of allowing the students to practice and internalize vocabulary and grammar.

8. Learning a language requires constant effort.

9. Songs offer a change from routine classroom activities.

10. Furthermore, choosing lively action songs through which they can dance or act while singing will ensure a lively atmosphere.

IV Choose the correct variant:

1. What do parts of speech mean?

a) elements or categories 

b) correct grammar rules 

c) phrases, clauses, types of sentences

2. What is it important to know grammatical rules for?

a) only for excellent marks in school 

b) to be able to understand things themselves 

c) for fluently speaking 

3. Why are young children wonderful in absorbing new language?

a) they have nice memory

b) they are afraid of being punished by their parents for not studying 

c) they can get maximum of language through games and other activities 

4. To become good communicators in future pupils need:….
a) to learn proper speaking habits while they are young 

b) to go to school everyday 

c)  to speak foreign language anywhere 

5. What is the second name of overt way of the teaching?

a) inductive 

b) oral form 

c) deductive

6. Choose the superfluous word due to context of the article.

a) reading

b) writing 

c) painting

V You are going to teach English grammar to young learners. Prepare games that will help the children understand the difference between Present Simple and Present Continuous.

Gifty Edna Anani

University of Professional Studies, Accra, Ghan

Teaching and Learning Grammar in High School
High School is the final in the process of mastering students` foreign language speech. In high school there is a need not only to consolidate the studied grammatical material, but also to expand the already formed grammatical competence with the ideas of the sentence correctness. In high school, students have the opportunity to explore the grammar of complex sentences with relative (definitive) and other subordinate sentences more.

A brief analysis of the specifics of teaching English grammar in high school shows that it is necessary to repeat the knowledge available to high school students, expand and complement their grammatical presentations and, of course, reinforce language skills with a focus on communicative activities and language exam for successful accomplish this task.

In the tenth grade, children systematically repeat the grammatical features of English articles, noun properties (plural and possessive case), pronouns, use of modal verbs and phrases, state verbs, passive voice and causative verbs, as well as infinitive, gerund and participle. Special attention is paid to difficult cases in well-studied linguistic phenomena. Students learn to correctly form and write nouns in singular and plural, as well as in the possessive case. Practice shows that in this area there are many unexpected language inaccuracies.

In order to perform the task qualitatively, students are invited to use the Internet and find additional information about proper names in the text.

In the section on modal verbs and modal phrases, one of the exercises is to choose the correct variant in sentences. For example, “OK, I’d better go / to go. It’s high time you fix it in your room. I’d rather we go to a Chinese restaurant. I’d like to serve / to be served first. It is necessary that the fire exit is / be unlocked at all time. ”.

In the section on infinitive and gerund, schoolchildren learn to overcome the language difficulties of using non-specific verb forms in cases where the infinitive and gerund can change places, and the communicative meaning is changed.

Pupils already know the grammatical features of the adjective in English, but some of the details may be new. For example, some adjectives look like adverbs: likely, friendly, kind = kindly (kindly is an adjective!), Silly, orderly, cowardly .... How to form adverbs from these adjectives? And how to form an adverb from a well-known adjective difficult for schoolchildren? The manual provides answers to these and many other questions, and also contains a series of various exercises.

In the “Prepositions” section, are considered not only cases, which are already known to children, as well as prepositions, which are used, for example, with adjectives. In the tenth grade, students begin to intensively train the ability to build a detailed written text with elements of logical reasoning. Therefore, the manual contains a section of logical connection between sentences. These connecting words and expressions allow you to accurately and authentically make connection between phrases, expressing a sequence or result, amplifying the effect or adding new information, identifying the cause or contrasting views, etc.

According the rules of English grammar, schoolchildren begin to correctly express their desires and intentions with the help of the past perfect time (“received a cake of soap”). An interesting discovery for pupils is the expression of an order with the help of the future tense (“You will know how you are told!”).

In the eleventh grade there is a need to thoroughly understand the syntax of the English sentence, without knowing which it is impossible to competently build a detailed written answer with elements of logical reasoning. Children should repeat and reinforce the skills of using conditional subordinate sentences in speech.

Eleven-graders learn about the grammar of definitive (relative), comparative and concessive subordinate clauses, as well as subordinate consequences in detail. In certain topics indirect speech, inversion and word order in the sentence, as well as punctuation, are distinguished.

Use of subordinate clauses in speech makes the statement more expressive and lends the communication an academic character. The use of subordinate clauses in written forms requires knowledge of English punctuation, which often differs from the Ukrainian punctuation rules.

English punctuation rules require separate consideration.

In conclusion we should admit that systematic training ensures the implementation of the goals that face the high school, namely, the improvement of the skills and abilities of communication in a foreign language in oral and written form within the framework of topics defined by the program.

(http://article.sciencepublishinggroup.com/html/10.11648.j.edu.20170601.17.html)
TASKS

I Answer the following questions: 
1. What is the purpose of teaching grammar in high school?

2. What is necessary to do in high school?

3. When do children systematically repeat the grammatical features of English articles?

4. In what area are there many unexpected language inaccuracies?

5. Which section provides schoolchildren with learning non-specific verb forms?

6. What grammatical details can be new for a high-school pupil?

7. What ability do students begin to train in the tenth grade?

8. When should conditional subordinate sentences be repeated by children?

9. What grammatical structure makes statement more expressive and  lends the communication an academic character?

10.Are Ukrainian punctuation rules similar to English ones?

II Match the beginning of each sentence in the left-hand column with the endings in the right-hand column. Combine the sentences so that they make sense.
	High School is the final…
	…as well as in the possessive case.

	Pupils already know the grammatical features of the adjective in English,… 
	…comparative and concessive subordinate clauses, as well as subordinate consequences in detail

	Students learn to correctly form and write nouns in singular and plural,… 
	…is the expression of an order with the help of the future tense (“You will know how you are told!”).

	According the rules of English grammar, schoolchildren begin to… 
	…a section of logical connection between sentences

	Therefore, the manual contains…
	…correctly express their  desires and intentions with the help of the past perfect time (“received a cake of soap.”).


	The use of subordinate clauses in written forms requires knowledge of English punctuation, …
	…in the process of mastering students foreign language speech.

	Eleven-graders learn about the grammar of definitive (relative),…
	…but some of the details may be new.

	An interesting discovery for students…
	…which often differs from the Ukrainian  punctuation rules.


III Choose the correct variant:

1. A kind of sentences students have the opportunity to explore in high school.
a) simple

b) complex

c) compound

2. In the section on infinitive and gerund, schoolchildren learn to overcome the language difficulties of using ... verb forms in cases.
a) non-specific
b) specific
c)  either specific and non-specific
3. According which rules of English, schoolchildren begin to correctly express their  desires and intentions with the help of the past perfect time?
a) phonetic

b) gramma
c) phonology

4.  Children should repeat and reinforce the skills of using in speech.
a) Zero conditional sentences.

b) Conditional subordinate sentences .

c) First conditional sentences.

5. A kind of linguistics, without knowing which it is impossible to competently build a detailed written answer with elements of logical reasoning.
a) Syntax.

b) Punctuation.

c) Morphology.

6. What clauses usage in speech makes the statement more expressive and lends the communication an academic character? 
a) Main 
b) Main and subordinate

c) Subordinate
7. What words allow you to accurately and authentically make connection between phrases, expressing a sequence or result, amplifying the effect or adding new information, identifying the cause or contrasting views?
a) connecting words
b) connecting words and expressions
c) connecting expressions
IV State whether the following statements are true or false. Correct the false ones:
1. In secondary school there is a need not only to consolidate the studied grammatical material, but also to expand the already formed grammatical competence with the ideas of the sentence correctness  
2. Special attention is paid to difficult cases in well-studied phonetic transcription.
3. These connecting words and expressions allow you to accurately and authentically make connection between phrases, expressing a sequence or result, amplifying the effect or adding new information, identifying the cause or contrasting views, etc.
4. In the tenth grade, students are ready to intensively train the ability to build a detailed written text with elements of logical reasoning. 
5. Children should repeat and reinforce the skills of using conditional subordinate sentences in speech.
6. Proper use of subordinate clauses in speech makes the statement duller and lends the communication an ordinary character. 
7. In certain topics indirect speech, inversion and word order in the sentence, as well as punctuation, are distinguished.
8. In the section on infinitive and gerund, schoolchildren learn to overcome the language difficulties of using non-specific verb forms in cases where the infinitive and gerund can change places, and the communicative meaning is changed.
9. The use of subordinate clauses in written forms requires knowledge of English lexicology, which often differs from the Ukrainian one.

V Solve the crossword
Across:
1. A kind of sentences in speech high-school children should repeat. 
7. Students learn to correctly form and write nouns in singular and plural, as well as in the ... case. 
10. The tense, using which can be an interesting discovery for pupils.
11. The way to find additional information about proper names in the text. 
12. In that grade, children systematically repeat the grammatical features of English articles, noun properties (plural and possessive case), pronouns, use of modal verbs and phrases, etc.
Down:
2. The final step in the process of mastering students` foreign language speech. 
3. A type of character created with the help of proper use (subordinate clauses).
4. A section which are already known to children in high school, as well as the part of a sentence, which are used, for example, with adjectives. 
5. A grade, when pupils learn about the grammar of definitive (relative), comparative and concessive subordinate clauses. 
6. A word, which can look like an adjective. 
9. The use of symbols such as full stops or periods, commas, or question marks to divide written words into sentences and clauses.
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VI You are a teacher of Grammar. Make or find an interesting game (presentation, media materials) to help children understand one of the grammatical themes better.
Kieran Donaghy,
teacher at UAB Idiomes, Barcelona
How to maximize the language learning of senior learners

There are many benefits of studying for older learners, such as increased self-confidence, increased feelings of health and well-being, reduced feelings of isolation, and increased engagement in the community. ﻿
Many seniors wish to study a foreign language and there is now substantial evidence that they can learn a new language effectively. My experience is that senior learners are excellent language students for a number of reasons.

Life experience
Senior students have a wealth of life experience and when they bring this to the classroom they enrich the learning experience of the whole class. Our teachers comment that older learners are excellent students to have in the classroom as they are always happy to talk about their experiences and give their opinions on a wide range of topics.

Great motivation
Senior learners do not normally need a certificate, diploma or university credit; their motivation is intrinsic. They may study for intellectual enjoyment, to socialize with their peers or because it is something they have always wanted to do. In fact, senior learners are very often more highly motivated than younger learners. Their high level of motivation is a great advantage as this has been identified as one of the most important factors in determining successful language learning. The motivation of senior learners is reflected by the fact that they rarely miss a class, participate very actively in the classroom and always do their homework.

Social element
We have discovered that there is a strong social component in seniors attending English classes. They often attend class to mix with their peers, forming very strong friendships and socializing together after the class and even in their free time.

Attitude
Our experience is that senior learners have an extremely positive attitude toward language learning and life in general. They treat both their teachers and their classmates with the utmost respect and politeness. Our teachers often comment on how kind, considerate, and hardworking senior learners are, and what a pleasure they are to teach.
So our experience is that the life experience, motivation to learn, and positive attitude of senior learners provide them with many advantages as language learners. However, there are cognitive, affective and physiological factors which can affect senior language learning. We are going to identify these factors and then look at how you can adapt your courses and practices to meet the needs of older learners.

Helping students hear
Hearing loss may have a direct impact on learning and performance for senior learners. In order to decrease the negative effects of this auditory loss, teachers should try to accommodate the aging ear in a number of ways by:

· speaking clearly and ensuring that the students can see their face and lips.

· adjusting the volume for listenings and videos.

· repeating listening texts.

· using short films and videos which aid listening comprehension as students can see the face and lips of the speakers.

· ensuring that your classrooms have little background noise.

Helping students see
Defective vision increases dramatically as people age. Visual ability is particularly important in education as it is generally accepted that approximately 80% of all learning occurs through vision. To accommodate this loss in vision, here are some steps to follow:

· Use a larger print type for printed text.

· Make sure that senior students sit as close to the board as possible.

· Write very clearly on the board.

· Ensure that classrooms have a lot of natural light and that there is direct lighting for the whiteboard.

Mobility
As people age the body tends to lose some strength, flexibility and mobility. They may also suffer from arthritis and rheumatism. These changes may make it difficult for older learners to move around the classroom. To compensate for these changes we recommend doing the following things:

· Ensure that older learners have comfortable chairs and tables.

· Allow more time for older students to do whole class communicative activities where students have to stand up and move around the classroom.

Memory
Research indicates that cognitive development, recall, and problem solving may show decline with aging. In order to overcome this cognitive decline which may make it more difficult to learn a new language, teachers can help seniors develop and maintain their cognitive ability in a number of ways:

· Integrate memory exercises into classes. Use visual and auditory mnemonic devices, examples and memory associations to help seniors rehearse and later retrieve vocabulary and expressions from long-term memory.

· Systematically repeat and recycle grammar, vocabulary and expressions.

· Encourage students to draw on their wealth of experiences and to use cognitive strategies they have used successfully in the past in their current language learning environment.

· Allow more time for students to produce language without being interrupted.

Building confidence / Reducing stress
Many older learners fear failure and are more anxious than younger learners, perhaps this is because they accept the stereotype of the older learner as a poor language learner or because of previous unsuccessful attempts to learn a foreign language. Older learners need to feel comfortable and trust the teacher and the other students before they participate fully in the language classroom. A key role of the teacher is to reduce anxiety and build trust and self-confidence in the senior learner.
       Here are some of the things teachers can do to reduce stress and build self-confidence in older adult learners:

· Find out what our older learners’ motivations are for learning a language and adjust our methodology accordingly.

· Use humanistic techniques to build empathy between the teacher and students, and among the students.

· Reduce the focus on error correction to build learners’ self-confidence and to promote language production.

· Avoid timed tests which may make senior learners anxious.

· Give senior students more time to complete activities.

· Promote a friendly and relaxed atmosphere in the classroom.

My experience is that any difficulties which senior learners may experience in the language classroom can be overcome through adjustments to the learning environment and material, attention to physical, affective and cognitive factors, and the use of an effective teaching methodology which focuses on the learning process rather than academic achievement.

(https://www.teachingenglish.org.uk/article/how-maximise-language-learning-senior-learners)

TASKS

I Answer the following questions: 
1. What are the benefits of studying for older learners?
2. What do senior students bring when they come to the classroom?
3. Why do senior students learn foreign languages?
4. Who is more motivated: a senior student or a younger learner?
5. Do older learners communicate out of the classroom?
6. What are the factors which can affect senior students` language learning?
7. What should the teacher do to help students to hear?
8. How many percent of all learning occurs through vision?
9. What are the ways to compensate the moving around the class of older learners?
10. Why are many older learners more anxious than younger learners?
II Complete the following sentences:

1. Many seniors wish to study a foreign language and there is now…

2. The motivation of senior learners is reflected by the fact that they…

3. The senior learners treat both their teachers and their classmates…

4. Allow more time for older students to do whole class communicative activities where students have to…

5. Defective vision increases dramatically as…

6. Research indicates that cognitive development, recall, and problem solving may show…

7. Many older learners fear failure and are more anxious than younger learners, perhaps this is because they…

8. A key role of the teacher is…

9. Use humanistic techniques to build…

10. Any difficulties which senior learners may experience in the language classroom can be…

III Match the name of the paragraph with its content:
	Helping students hear
	Ensure that older learners have comfortable chairs and tables.

	Helping students see
	Speaking clearly and ensuring that the students can see their face and lips.

	Mobility
	Avoid timed tests which may make senior learners anxious.

	Memory
	Make sure that senior students sit as close to the board as possible.

	Building confidence / Reducing stress
	Allow more time for students to produce language without being interrupted.


IV Choose the correct variant:

1. What is the motivation of senior students? 

a) diploma

b) University credit 

c) intrinsic

2. How can a teacher help seniors develop and maintain their cognitive ability?

a) with the help of repeating

b) with the help of writing

c) with the help of understanding 

3. What is the  key role of a teacher to build confidence?

a) repeating material

b) reducing anxiety

c) talking about confidence

4. What paragraph is it mentioned in «Use a larger print type for printed text»?

a) helping students see

b) mobility

c) memory

5. Do senior students like to share their life experience?

a) yes

b) no

c) not mentioned
V State whether the following statements are true or false. Correct the false ones:

1. There are many benefits of studying for younger learners, such as increased self-confidence, increased feelings of health and well-being, reduced feelings of isolation, and increased engagement in the community. ﻿
2. The author’s teachers comment that older learners are excellent students to have in the classroom as they are always happy to talk about their experiences and give their opinions on a wide range of topics.

3. Senior learners’ high level of motivation is a great advantage as this has been identified as one of the most important factors in determining successful language learning.

4. There are cognitive factors which can affect senior language learning.

5. To help students see they use short films and videos which aid listening comprehension as students can see the face and lips of the speakers.

6. To help students see they ensure that classrooms have a lot of natural light and that there is direct lighting for the whiteboard.

7. Health changes may not make it difficult for older learners to move around the classroom.

8. To develop students’ hearing use visual and auditory mnemonic devices, examples and memory associations to help seniors rehearse and later retrieve vocabulary and expressions from long-term memory.

9. Older learners need to feel comfortable and trust the teacher and the other students before they participate fully in the language classroom.

10. Use humanistic techniques to build empathy between the teacher and students, and among the students to build confidence. 

VI Create the plan of the article. Write short tags according to the plan.

Svetlana E. Kaplina

Transbaikal State University
Innovative Methods in Teaching English to Adults

Introduction Modern methodology is rich in teaching methods and principles. Each of them has its own advantages and disadvantages, merits and defects, but none is perfect. So, it is very important to find out the exact method of teaching in a particular case. We share the view of Chen Jiamy, who considers that the best method is one where a specific effect is obtained in a specific context. Choices of methods, then, should vary with different purposes, ages groups, and stages of mental development, etc (Chen Jiamu, 1997). Today the transformations, which are actively occurring in our country, have lead to people’s demand for learning foreign languages.

Most of them are looking forward to acquiring such a level in knowing language when he / she has certain basic skills of a foreign language and will possess all the qualities necessary for selfperfection of knowledge in it. Some of them need foreign languages to be able to communicate in everyday life, the other – to be effective in profession and adjoining spheres of activities. So, the results of their learning a foreign language are to be factually learned knowledge and competencies, personal development, selfdependence and creative search, an ability to continue learning the language on a higher level. To realize this task it is necessary to organize educational process in such a way so that it assists in effective realization of people’s aims in learning foreign languages.

Modern process of teaching foreign languages In our opinion a modern process of teaching and its results has the following structure (Fig. 1). Knowledge. A whole complex of person’ awareness is included in it: −awareness about language structure: sounds, letters, parts of speech, etc; −awareness about the level of language possession, and conditions of its further development in every particular sphere. Abilities. The abilities are considered as a complex structural formation which includes sensitive, intellectual, willing, creative, emotional qualities of a personality, helping him / her in achieving his / her goal in learning foreign languages. The abilities are interrelated with experience acquirement in the sphere of person’s activity. 

Skills. The skills are suggested to develop person’s readiness to perform fluent communication in English and creative acts while solving different tasks: 

− on the level of reading, writing, listening, speaking; 

− on the level of confident use of the received knowledge in practical activity or work. The formation of knowledge, abilities and skills of students in learning foreign languages are to be considered the main indicator of competencies development (general and specific ones).
Teaching foreign languages to adults

Speaking about teaching adults we must say that it can be a very rewarding and enriching experience. In terms of the teaching of English to adults, the right methods to adopt should be multipurpose-oriented, mainly concerned with the characteristics of adults. In others words, with a fully developed mental power, the adults´ own modes of thinking, memory capacity, imitation ability, strengths and weaknesses, etc., and above all, how to make the best of them are the starting points for decisions about teaching methodology (Chen Jiamu,1997). Today we consider it necessary to use innovative methods and technologies in teaching English to adults. Innovative methods and technologies represent an innovative trend in education, based on domestic and global trends, best practices and traditions (Averkin V.N., Bogolyubov V.I., Bordovsky G.A., Voltchkov A.P., Gershunsky B.O., Zagvyazinsky V.V., Kan Kalik V.A., Krayewsky V.V. et al.). In accordance with the definitions of most dictionaries «innovation» is an introduced innovation, providing qualitative growth of processes or products’ efficiency required by the market. Innovation is the final result of human intellectual activity, his imagination, creative processes, discoveries, inventions and rationalization. Today, the concept of «innovation» is interpreted broadly. In the world economic literature repeatedly emphasizes the connection between the ideas of potential scientific and technological advances and their reality in new products and technologies (Makoveeva, 2012). Innovation is defined as the process in which an invention or idea acquires the economic content (Kustov, 1990). Joseph Schumpeter treats innovation as a new scientific and organized by a combination of production factors, motivated entrepreneurial spirit (Makovveeva, 2012). With regard to education innovation is considered to be the result of introduced innovation, which is revealed in the form of new content, methods, forms of organization of educational process or advanced technical training tools used in practice, or a new approach to social services in the field of education (Zainiev, 2012).

 
Innovative methods and technologies of teaching today are gaining increasing recognition and new opportunities associated with the establishment of interpersonal interaction through external dialogue in the process of assimilation of educational material, as well as contribute to the implementation of the principle of continuity of knowledge transfer, formation of competencies, personal qualities and meta-professional ones. As for teaching adults it should be effective first of all. Part of being a successful adult educator involves understanding how adults learn best. Adults have special needs and requirements as learners. That’s why the methodologists point out some of the common learning characteristics of adult language and literacy learners (Global Talent Bridge): 1) Adult learners are goal-driven. 2) Language and literacy are social processes that involve interaction with others. 3) Language and literacy development require risk taking. 4) Language and literacy develop when the target language is slightly above the current level of proficiency of the user. 5) Language and literacy development require focus, engagement and practice. 6) Language and literacy are multidimensional and require different kinds of interactions with different kinds of genres. 7) Language and literacy develop through interactions with tasks that require cognitive involvement. 8) Language and literacy develop more deeply if skills are connected to an overall topic, theme or context. There are four guiding principles to teaching adults foreign languages. 
They are: 1) Instruction should be made as meaningful as possible to the adult learner by making use of the learner’s prior content, workplace or professional knowledge. 2) Direct use in the classroom is made of materials, tools, equipment and «things» («realia») that the learner will actually use after training.

3) English language skills are improved at the same time that the learner’s content knowledge, information knowledge, processing skills, discourse skills, turn-taking skills, cross-cultural skills and sociolinguistic skills are improved. 4) Valid assessment of learning requires context/content specific measurement.

Innovative methods and technologies of teaching

Innovative methods and technologies of teaching today are gaining increasing recognition and new opportunities associated with the establishment of interpersonal interaction through external dialogue in the process of assimilation of educational material, as well as contribute to the implementation of the principle of continuity of knowledge transfer, the formation of competencies, personal and meta-professional qualities of students. As for us we consider it necessary to use some of innovative methods for teaching adults as they respond to the above mentioned principles and characteristics of adult language teaching. Among them there are such methods as: method of direct instruction (J. Wiechmann and J. Grell), method of electronic self-directed education (T.M. Balykhina), method of pedagogic studio work (E.V. Nevmerzhitskaya), method of interdisciplinary projecting (S.E. Kaplina). Method of direct instruction. This method was proposed by German researchers and educators Jochen Grella and Jürgen Wichmann. The essence of the method is to achieve a more informed perception of educational material to learn, active orientation of the target. This approach contributes to the efficient perception of the material by learners. The teacher in the classroom is given a central role in managing the overall development of events. The starting point of the method is the evaluation of the direct instruction teaching success, regardless of the study discipline and the individuality of a teacher. A. Hemlke has once said: «No other sign is not so unequivocally and consistently associated with the level of labour productivity and educational progress of groups of learners as instruction of class or group» (Mendygalieva, 2009). In implementing the method of direct instruction the teachers should: – focus on the concentration of clear, a specialized formulation of the problem; – pay attention to result providence of the lesson, simultaneously preventing learners’ possible withdrawals from lesson’s theme; – support the mobile nature of the learning process, using in the course of instruction short remarks of individual character (in the form of questions, case assignments, etc.) that enhance the effectiveness of the educational process; – give a small explanation when learners have difficulties while perception of the material; – contribute to the belief in the success of learners, actively supporting the initiative shown by them; – being an authority in the field of teaching, do not behave authoritatively that allows to design a lesson in accordance with the rules of correct communication between object and subject of the educational process (Wiechmann, 2006). The effectiveness of the method is demonstrated by various forms of training. The lesson during which the method of direct instruction was used can be considered successful if three major steps to achieve the goal are passed: general presentation and demonstration of the lesson’s goals and objectives; performance of tasks under the supervision of teacher and individual exercises without teacher’s instruction. The effectiveness of the method of direct instruction is achieved under the conditions of implementation in the educational process: orienting introduction at the beginning of the lesson, independent presentation of the assignment after the lesson and the resulting check at the next lesson. It is important to note that this method makes it possible to use the training time advantageously, the less of which is given to informing of students, learning the material, discussion of the proposed tasks. The teacher controls the training, trying to involve all learners in the process of cooperation. The use of direct instruction is appropriate during the role-playing game, performing practical tasks, group dynamic seminars, laboratory work. The founder of the electronic self- directed method is considered to be T.M. Balykhina. Depending on the purpose, motive, terms of e-learning method is based on a variety of tools and technologies that can be used as self-study; controlled learning; training, instructor-directed; embedded training and distance learning.

Based on the traditional methods and forms of teaching this method is enriched with modern ICT that meets one of the leading requirements of education in Russia, its informatization. The use of ICT in one’s own activity as a part of the competency of person’s image promotes the individual’s development, as well as disclosure of creative and intellectual abilities of the individual at all levels of education. The method during preparing or carrying out practical tasks may include such forms of work as multimedia presentations, web-pages and other interactive tutorial information. Moreover, all instructions are given in the self-study course materials, as self-learning is often deprived of the opportunity to clarify difficult points from the instructor, ask for «help» because of the territorial remoteness. Built-in (embedded) courses is another type of electronic self- directed method, providing training on demand: such courses are usually embedded in computer programs, help files, webpages or web applications, making the learning process continuous. Embedded e-learning programs can be located in the web-is, or on a learner’s computer. The means of e-learning tools often depend on the nature of dialogue organization, which usually occurs between the parties of the educational process and can be synchronous or asynchronous. Synchronous interactions occur in real time, i.e. all participants are in the network at the same time. Media components of synchronous interaction include sharing chats, applications, white-boards, audio and video conferencing. Asynchronous interactions do not require simultaneous presence of the participants in the network. Asynchronous media components include email and online discussion forums. Collaboration tools such as an online discussion forum is a kind of message board, news way to exchange ideas; white board is a tool that allows you to share graphic images and collaboration tool that simulates the activity of the instructor when he paints academic information on the board, involving learners in the process; chats means enabling instant messaging, webTours and travel is a means and method of the academic «journey» after the leader over the Internet; unilateral (training slide shows what is perceived, accompanied by an explanation of learners) and bilateral presentation (the latter allows learners to ask questions during the presentation, make comments, otherwise participate in an event, etc.) – make it possible to free interaction of remote learners to solve general educational problems.

While using the method pedagogic studio work in educational process, the main aim of a lesson consists in receiving by student additional topics unfixed in educational programmes with the help of a teacher under obligatory expressed initiative of student in mastering new knowledge (Wiechmann, 2006). The German researcher Valdemar Pallasch while describing the didactic meaning of the method pedagogic studio work, points out, that it «allows radically to reconstruct educational process by means of space design of a work situation», and underlines «the role of a teacher as a guide and assistant in solving working processes» (Fig. 2). The method of pedagogic studio work was suggested by E.V. Nevmerzhitskaya and includes 8 methodical working steps, which structure, discipline and gradually brings students and teachers to its effective realization (Nevmerzhitskaya, 2012). Preparatory affairs. The main condition of pedagogic studio successful work is identification of a theme which can become a real problem for a study group challenge for constructive decision. Together with the main thematic task one should pay attention to two aspects: time interval which is necessary for solving a problem and decoration of productive room. The supervisor of the pedagogic studio must be able to plan such amount which will be enough for taking the right decision by the learners. The decoration of a productive room is also an important element of successful realization of the method. In most cases usual classroom can be reequipped for so called creative studio, laboratory and equipped by additional labor means. The teacher has to decide what move furniture in the room is needed and what materials can be required for. On the contrary, normal working process can be slowed and even stopped. After successful fulfillment of preparatory works one can proceed to 8 methodical working steps (Fig. 3). The work of pedagogic studio is such a model the success of which in most cases depends on the activities in situations under the teacher’s conduct. At the same time special attention should be paid to strict compliance with fulfillment of methodological steps during the learners’ work according to a calendar plan. The use of new methods in education is always accompanied by certain emotions. The four leading principles of pedagogic studio work will help to formulate and direct them to use of the innovative method. −
Participation principle. All participants of the process have an ability to influence its course and result at any time. −
Structure defining principle. The working process is devoted to a didactic task to take into consideration certain study psychological criteria during the task’s fulfillment. −
Integral principle. The working process includes all possible types of study lessons. It actively accustoms a particular member of the studio as well as all its participants, the whole group, to optimal

Conclusion

So, there are so many different innovative methods of teaching adults which together with the traditional ones help us to instruct adults while learning foreign languages and organize the work in class. To conclude, the major concern is aiming at how to achieve the best result or a relatively better one in a given context. Adoptions of teaching methods involve such factors as purposes, age groups and stages of mental development. In our opinion the method of direct instruction and the

method of electronic self-directed education is comparatively found suitable for adult beginners while method of pedagogic studio work and the method of interdisciplinary projecting are 

advisable suggest for those at intermediate and advanced level. Guided composition should be practiced, combining two or three, even four skills together.

(http://elib.sfu-kras.ru/handle/2311/19893)

TASKS

I Answer the following questions: 
1. What structure does the modern process of teaching have?

2. What methods and technologies need to be used for teaching English for adults?
3. What is innovation?

4. What are the general characteristics of adult’s and student’s learning?

5. How many guidelines are there for teaching adult foreign languages?

6. What should a teacher know when implementing the direct learning method?

7. What is the effectiveness of the method of direct learning?

8. Who is considered the founder of the electronic self-directed method?

9. What is the main purpose of pedagogical studio work in the educational process?

10. What is the basis of the innovation method? 
II Complete the following sentences:

1. In terms of the teaching of English to adults, the right methods…

2. In accordance with the definitions of most dictionaries «innovation» is…

3. The starting point of the method is the evaluation of the direct instruction...

4. The purpose of introducing the electronic self- directed method…

5. While using the method pedagogic studio work…

6. The method of pedagogic studio work was suggested by E.V. Nevmerzhitskaya…

7. The work of pedagogic studio is such a model the success…

8. The suggested professionally integrative and intensively communicative technology, which is the basis of projecting…

9. The participation in realization of project demands for learners’ optimization…

10. Adoptions of teaching methods involve such factors…

III State whether the following statements are true or false. Correct the false ones:
1. Today we not consider it necessary to use innovative methods and technologies in teaching English to adults.

2. Innovation is the final result of human intellectual activity, his imagination, creative processes, discoveries, inventions and rationalization.

3. The founder of the electronic self- directed method is considered to be T.M. Nevmerzhitskaya.

4. The method of pedagogic studio work was suggested by E.V. Nevmerzhitskaya and includes 8 methodical working steps, which structure, discipline and gradually brings students and teachers to its effective realization.

5. Innovative methods and technologies of teaching today are not gaining increasing recognition and new opportunities associated with the establishment of interpersonal interaction through external dialogue in the process of assimilation of educational material.

6. Asynchronous media components include email and online discussion forums.

7. The participation in realization of project demands for learners’ optimization of their social and creative activity.

8. The effectiveness of the method is demonstrated by various forms of training.

9. Media components of synchronous interaction include sharing chats, applications, white-boards, audio and video conferencing.

10. The German researcher Valdemar Pallasch while describing the didactic meaning of the method pedagogic studio work, points out, that it «allows radically to reconstruct educational process by means of space design of a work situation», and underlines «the role of a teacher as a guide and assistant in solving working processes».

IV Explain which adult learning methods you find most effective.
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